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Reading Assignments 
 

Over the course of the school year, you will be required to read several novels. While we do have some 
copies of all of the novels, you may have to obtain your own copy of them. You are not required to 
purchase the novels; you can borrow them from the library or from a friend. However, be advised that 
you will be tested on your reading of these books within one month of the assignment, so be sure to get a 
copy in plenty of time to read it, and read it actively. Students will be given a reading schedule and an 
assignment (see page 3) to help them with the reading of the novel. The teacher will try to allow at least 
one or two days for reading the novel in class, but ultimately, students are responsible for reading and 
completing the reading assignments before the exam and on their own time. 
 

In Brief—from the Publisher:  
 
1. Suggestions for Comprehension of the Novel: Please note that these activities are designed to guide 

your reading; the test for the novel will cover the ideas in the activities. Completing these activities will 
help you study for the novel exam and MAY be counted as extra credit.  
 

I. Construct a plot outline that includes important events and central conflicts in the story as well as the 
major settings in the novel. 
 
II. Make a list of all the characters—and be able to identify the major physical, emotional, psychological, 
and interpersonal aspects of their personalities. 
 
III. What is the central theme of the novel? How is the theme illustrated in each of the main character’s story 
lines, or consider symbolism: in what ways are the characters symbolic? What element of the theme does 
each character symbolize? 
 
The novel exams are based on the content of the novel, so it is critically important that you read the novel, 
not the Cliff’s Notes! Literary analysis of the novel is tested through writing; we will analyze the novel in 
class after the novel exam, and then there will be a timed writing essay to assess your analysis. 
 
Pre-AP English II Reading 2018-2019 
 
Oedipus--Sophocles 
Things Fall Apart – Chinua Achebe 
MacBeth– William Shakespeare (this is in the textbook) 
1984 – George Orwell 
The Things They Carried  - Tim O’Brien  
The Joy Luck Club – Amy Tan  
 
Novel Exam Format  
 
100 Question Tests for most novels 
Matching – Character Identification 
True/False – Plot, Conflict 
Multiple Choice – Plot, Conflict, Characterization, Literary Analysis (symbol, irony, theme, etc) 
 
Bonus Opportunities:  

1. Students who purchase their own copy of the novel can earn 2 points extra credit on the novel exam. Students 
must show their copy to the teacher BEFORE the day of the test. 

2. Students who complete a character data chart or novel data chart can earn 2 points extra credit on the novel 
exam (see format of charts in this appendix, pp. 10-12). Students can use their charts to study for the exam and 
turn in the charts on the day of the test. 
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Reading Responses and Reading Checks 

For each novel you read this year, you will be given a reading check assignment. The reading checks are 
designed to help you with comprehension of the novel as well as analysis of themes, characters, plot, and 
conflict. When a novel is assigned, you will be given a schedule of reading and the reading check 
assignment for that novel.  

Responses: 

Each reading check assignment will be composed of multiple reading responses. The responses will be 
completed in class on a scheduled day, allowing the teacher to check student comprehension of the novel as 
students are reading. Students will be allowed to choose which responses to complete. Responses must be in 
paragraph format: a clear topic sentence that answers the question, embedded text evidence that supports the 
answer, and explanation or commentary that infers the deep meaning of the text. Students will be given 
guidelines for reading, but will not see the reading response questions until the day of the reading check. 
Students are expected to annotate and take notes WHILE they read the novel. Students may be able to use 
their notes on some reading checks. 

Grades and Late Policy: 

Completion of at least one response for each reading check will count as a quiz grade.  Students will be 
graded on the quality of their response and their understanding of the novel. Students can earn between 35-
50 points for each response; these points will be combined with the student’s annotations of the novel, 
which will also be worth 35 – 50 points culminating in (up to) 100 points for the quiz grade. Because the 
novel reading checks are a long term assignment for which students have received at least two weeks’ 
notice, students will not be able to re-test or revise reading responses or annotations. If a student is absent on 
the day the reading check is due, he or she must complete the reading check on the day he or she returns. 
Students who skip class on the day of the reading check will not be allowed to complete the reading check. 

Rubric 

48-50—Exceptional:  Follows required format; evidence is particularly well-chosen and thorough; insightful  
   commentary, making strong connections 

43-47—Satisfactory:  Follows required format, but may be missing response to one or two questions, or only 
partial text evidence; reading but answers may be somewhat superficial in understanding 

38-42—Basic:   Lacks assertion, evidence, or commentary connecting evidence to assertion; gaps in  
   understanding; merely summarizes the text, no inferential ideas present in the response 

31-37—Limited:  Clearly not reading the text or very limited, superficial understanding of the text; few or 
limited connections; no text evidence, no inferred ideas, does not follow the format 

0-30 – Unsuccessful: Incomplete or blank response; incorrect answer based on incorrect interpretation of the  
   novel or misunderstanding; no text evidence; no clear organizational structure 
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Reading for Pre-AP/AP English 

There are two types of literature we will be reading for Pre-AP English II and AP English III: fiction and 
non-fiction. In the following handout, you will be given strategies for reading each type. Keep in mind that 
the reading we do is academic reading and will always have the end goal of writing about what we’ve read. 

Strategies for Fiction 

Many students who are avid readers complain that their English teachers and classes destroy their love of 
reading. Many teachers agree that when students are “forced” to read and analyze classical literature and 
poetry, as Billy Collins notes, they “torture a confession out of it and begin beating it with a hose to find out 
what it really means.”1 In the process of reading books students have not “chosen” to read, they no longer 
enjoy reading and many just give up, deciding that the process is not worth the effort. We don’t want to kill 
your joy in this class, so it is important that you understand the purpose of this class and of the literature we 
read! 

Fiction can be classified into two broad categories: literature of escape and literature of interpretation.   

Escape literature is written purely for entertainment—to help us pass the time agreeably. Escape literature 
takes us away from the real world; it enables us to temporarily forget our troubles. 

Interpretive literature is written to broaden and deepen and sharpen our awareness of life. Interpretive 
literature takes us, through the imagination, deeper into the real world; it enables us to understand our 
troubles.  

Escape literature has as its only object pleasure. Interpretive literature has as its object pleasure plus 
understanding. A story becomes interpretive as it illuminates some aspect of human life or behavior; it 
presents us with an insight—large or small—into the nature and conditions of our existence. It gives us a 
keener awareness of what it is to be a human being in a universe sometimes friendly, sometimes hostile. It 
helps us understand our world, our neighbors, and ourselves. 

Just a there are two kinds of fiction, there are also two kinds of readers: immature readers and discriminating 
readers. Immature readers seek only escape and want every story to conform to several (although probably 
unconscious) formulated expectations such as (1) a sympathetic hero or heroine—one with whom the reader 
can identify and whose adventures and triumphs the reader can share; (2) a plot in which something exciting 
is always happening and in which there is a strong element of suspense; (3) a happy outcome that sends the 
reader away undisturbed and optimistic about the world; (4) a theme (if the story has a theme) that confirms 
the reader’s already-held opinions of the world.2 

Now there is nothing wrong with escapist literature or with these characteristics and expectations. Ms. 
Pierce spends lots of time during her summer vacation reading just such literature—there are certainly times 
we all need an escape from the “real” world. However, for this class, we are assuming you can all read 
escapist literature easily. What you need help doing is reading interpretive literature—and beyond reading 
it—you need help understanding and hopefully, enjoying it. Now the enjoyment part may not come this year 

                                                            
1 Collins, Billy. “Introduction to Poetry.” Poetry 180: A Poem a Day for American High Schools, Library of Congress, 

1988, www.loc.gov. 
2 Perrine, Laurence and Thomas R. Arp. Literature, Structure, Sound, and Sense, Sixth Ed. Harcourt Brace College 
Publishers, 1993, pp. 3‐6. 
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or even next year—that is developmental and to be expected. What we hope is that you won’t give up and 
that you will become a discriminating reader, equipped with strategies for reading at the college level and 
beyond that will enrich your understanding and experience. 

Discriminating readers take deeper pleasure in fiction that deals significantly with life than in fiction based 
on the formulations of escape. They know that an exclusive diet of escape, especially of the cruder sorts 
(featured in much of the Young Adult literature) has two dangers: (1) it may leave us with merely superficial 
attitudes toward life; (2) it may actually distort our view of reality and give us false concepts and false 
expectations.  Fiction, like food, is of different nutritive values. Some is rich in protein and vitamins; it 
builds bone and sinew. Some is highly agreeable to the taste but not permanently sustaining. Some may be 
actually harmful to our health. Such fiction, taken seriously and without corrective, may give us false 
notions of reality and lead us to expect from experience what experience does not provide.3 

Much of your success in this class will depend on your attitude toward the reading and your approach to the 
reading. Hopefully, the points made above will help you adopt the appropriate attitude. Now we’ll tackle 
some strategies for your approach. 

Reading Strategies 

Before you read: 

 Minimize distractions. DO NOT read with your ear buds, listening to your favorite music. You may 
think this practice helps you concentrate, but you are actually forcing your brain to do two things at 
once. Instead, find a quiet environment away from your phone, the television, and computer.  

 Let your body help you read. The text should be on a line with your sight. Your visual path can’t 
bend; therefore, prop up your book. Don’t lay it flat on a desk or table. Don’t lie on the floor or in 
bed—you’ll fall asleep! 100 percent!! Instead, find a comfortable chair or desk. Make this your 
reading place for this class. Establish a habit of reading at the same place as much as possible. 

 Make sure you have post-it notes and a pencil, pen, or highlighter handy.  You’ll need to annotate 
your text as you read. You should also have a dictionary and your vocabulary list. Do NOT use your 
phone to look up words—you’ll be too tempted to check Instagram, Twitter, SnapChat, Facebook, 
etc.  

 Set a goal to read EVERY day—even if it is just 20 – 30 minutes each day. Work on increasing 
your reading time, but discipline yourself to read at least 20 minutes each day. I would suggest that 
you not plan to read before you go to bed – if this is your only option, then it’s your only option, but 
it will be very hard to do this and be successful. Try to read when you feel alert and rested. If you 
start to get tired while you are reading, drink water. Take a quick break—stand and stretch. Go grab 
a quick snack or something, but make sure you return and finish your reading. It will be important to 
increase your stamina and attention, so really try to make it a practice to read EVERY day. 

 

While you read: 

 Make a conscious effort to understand what you’re reading. If you come across a word you do not 
know, look it up. However, if it seems you are spending too much time looking up words, then only 
look up the words that are hindering your understanding. Give yourself permission to skip words. 
You don’t have to read every single word to know what’s going on. This is not to say that you 
should skim—not at all, but if you think you have to look up every word, you will miss the big 
picture. Another strategy is to read for a few minutes, then go back and look up the words you 

                                                            
3 Ibid. p. 7 
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didn’t understand the first time. Remember that you are learning to read academically, so there will 
be vocabulary you don’t know. Don’t be discouraged or frustrated. If you will persevere, you will 
start seeing the rewards of your efforts in a few weeks.  

 Be aware of your mental state—pay attention to what you are doing as you read. If you start 
wandering off mentally, pull yourself back into focus.  Your reading habits need some improvement 
if any of the following is true: 

 You find yourself thinking of something else about every other sentence; 
 You have to reread a paragraph about five times to know what it means; 
 You have to look up about every other word; 
 You are bored by the passage and just skim through it, but then you have no idea what it is 

about; 
 You sometimes characterize the text as “stupid,” “dumb,” “pointless,” etc. 

Some of the problems listed above have to do with your attitude about the reading. It is important 
for you to control your negative emotional response. So stop and think about why you may be 
struggling with the text. Are you too tired? Are you feeling stressed? Are you too hungry? Try to 
identify the problem and then fix it. If you are too tired to read at the moment, then stop and try later 
when you feel more rested. If you are hungry, stop reading and go get a snack. Think brain food, 
though – not a high carb, sugary snack. That will make you sleepy!4 

 Read with a pencil or pen in your hand. You must annotate the text as you read. Research shows 
that our brain becomes more engaged with text if we are writing and making notes as we read. For 
this reason, I suggest that you read a PRINT copy of the book—NOT an e-book or digital version. If 
you have borrowed a copy of the book from the school, you will need to annotate on post-it notes. 

 

How to Annotate 

 Annotating a text means that as you read, you are marking the text by underlining key words, key 
phrases, or ideas and making margin notes. Many students think that just underlining words or 
phrases in the text is sufficient, but the margin notes are the most important part of the annotation. 
Margin notes are what you will use to help you write! 

 Circle patterns of words—repeated words, similar words, related words, paired words—words that 
share connotative or denotative associations 

 Underline key ideas or strategies such as simile, metaphor, symbolism, etc. Identify the 
strategy/key idea in the margin with a margin note along with what that strategy/idea means – don’t 
just identify the strategy – make a connection 

 Use brackets around significant phrases or chunks of text. Write notes in the margin that explain 
the phrase, make connections, or interpret meaning 

 

What to Annotate 

For NOVELS ONLY: 

 Structure – the organization of the novel (For example: beginning, middle, end; some novels have 
two parts or more; post-modern novels feature chapters that stand alone as short stories) 

 Plot – the action of the novel; usually spurred by some conflict (clash of actions, ideas, desires or 
wills) involving the main character; conflict may be physical, mental, emotional, or moral; pay 
attention to internal and external conflicts and note any recurring images or strategies associated 

                                                            
4 Hogue, Dawn. AP English Language and Composition Crash Course, Research and Education Association, 2017, pp. 

121‐124. 
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with the conflict; in interpretive literature, the contrasts between the villain and hero, good and evil, 
moral and immoral will most likely be less obvious. For example, good may be opposed to good or 
half-truth to half-truth. The character may have difficulty in determining what is the good, and his 
internal conflict tends therefore to be more frequent than physical conflict. In interpretive literature, 
much like the world we live in, significant moral issues are seldom sharply defined—judgments are 
difficult, and choices are complex rather than simple. Be looking for elements of surprise or 
suspense and pay attention to how the author achieves that tension or surprise. What is the purpose 
it serves? Finally, look at the conclusion. Don’t expect a “happy” ending. Discriminating readers 
understand that in real life, we must expect defeat as well as triumph. For every “winner” of a 
pennant, there are thirteen others who lost. For every winner of a golf tournament, there are fifty or 
a hundred others who lost. Defeat sometimes teaches us more than victory. On the other hand, 
defeat can sometimes embitter people and make them less able to cope with life than before. Thus, 
we need to understand and perhaps expect defeat. Additionally, an unhappy ending has a peculiar 
value for writers who wish for us to ponder life. The unhappy ending may cause us to brood over 
the results and to go over the story in our minds. By searching out its implications, we get more 
from it. Evaluate the ending by determining whether it is logical in terms of what precedes it and by 
the fullness of revelation it affords. 

 Characterization – study direct and indirect characterizations of protagonist, antagonist, minor 
characters and foils (a minor character whose role sharpens our understanding of a major character 
by providing a contrast). Rather than a character that is clearly bad or obviously good, we will see 
characters with both good and bad qualities or we may see many ambiguities.  

 Classical Tragic Hero – based on Aristotle’s theory. Classical tragedy involves the inevitable 
destruction of a noble (someone who is renowned and highly prosperous and usually male) person 
by means of a tragic flaw (character flaw or an unknowing mistake).  The structure of a tragedy 
usually begins with the protagonist at the zenith of his achievement and glory. Throughout the story, 
we see the protagonist display his greatness as well as his tragic flaw, which ultimately leads to 
calamity and his downfall. The tragedy lies in that the catastrophe could most likely have been 
avoided. Order is restored when the hero recognizes his flaw, called the tragic recognition. 
However, while order may be restored for the community, it will be too late for the protagonist. In 
most tragedies, the story ends in the protagonist’s death or banishment from society.  

 Shakespeare’s Tragic Hero – based on William Shakespeare’s plays. Very similar to Aristotle’s 
tragic heroes; however, more emphasis on character flaw rather than Aristotle’s idea that the flaw 
could be a tragic and unknowing mistake. Additionally, Shakespeare’s tragic plays always end in 
death for the hero, whereas Aristotle’s heroes may be banished rather than killed. 

 Modern Tragic Hero – based on playwright Arthur Miller conception of a new kind of hero. Miller 
challenged the idea that the hero must be renowned and prosperous who has a tragic flaw. Miller’s 
idea of a hero emphasizes a clash between the character and the environment, especially a social 
environment. Miller says that each person has a chosen image of self and position and that tragedy 
results when the character’s environment denies the fulfillment of this self-concept. The hero no 
longer must be born into nobility, but gains stature in the action of pitting self against cosmos. The 
tragedy is the disaster inherent in being torn away from our chosen image of what and who we are 
in this world. Feelings of displacement and indignity, then, are the driving forces for Miller’s 
modern tragic hero. For example, in Miller’s play Death of a Salesman, the character Willy Loman 
imagines himself as a well-like, successful, worldly businessman. Tragically, he is really an object 
of ridicule and contempt, always on the edge of poverty. Such conflicts between ideal self-image 
and reality occur over and over in modern tragedies.5 

 The Anti-Hero - are neither 100% good nor 100% evil; are fated to cause grief to individuals or to 
the community or to self; are driven and obsessed with past deeds or by fate; do not need to die at 
close of story; there is uncertain resolution; can act as a vigilante, even against the self; act 
according to their own set of rules, their own values; may have tragedy in their life; may or may not 
have a tragic flaw; lack true identity, even to themselves; in some cases they are disillusioned with 

                                                            
5 McMahan, Elizabeth, Susan X. Day, and Robert Funk. Literature and the Writing Process, Fourth Ed., Prentice Hall, 

1996, pp. 695‐696. 
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life, lack strong ideals and goals; this does not define them as a villain; their actions are merely 
reactions to events; usually they are not motivated to act for, nor act against anyone; they are not 
fighting fate but present circumstances6 

 Setting and Atmosphere – setting has several aspects: time or temporal, geographic, cultural or 
societal, and psychological. Often the conflict arises as a function of the setting. To determine 
whether or not setting plays an important role, ask the following questions: Could the events just as 
well take place somewhere else? How does time period affect the story? What aspect adds to 
conflict for the character? Does the setting work as a symbol in some way? Pay attention to 
descriptions of setting – try to make connections between setting and character. 

 Point of view – who tells the story and how it gets told. There are four basic points of view: 
omniscient, limited omniscient, first person, objective (also called dramatic. If a writer tells the 
same story twice, once through one character and again through a different character, the point of 
view is still limited, but shifting. Also evaluate the narrator. Is he or she a reliable or unreliable 
narrator? If the storyteller misrepresents or misinterprets the facts, purposely or naively, the narrator 
is considered unreliable. A child, an insane person, or a villain, for example, would sometimes be 
unable or unwilling to give a fully truthful presentation.  

 Literary Techniques – imagery and symbolism are two of the most important elements of serious, 
interpretive literature. Literary critics classify images roughly into several categories:  

 visual = images of sight (“future days strung together like pearls in a rosary” – Mary E. 
Wilkins Freeman);  

 auditory = images of sound (“the loud, iron clanking of the lift machinery” – John Cheever); 
 gustatory = images of taste (“the acrid, metallic taste of gunfire” – Alberto Moravia); 
 kinetic = images of motion (a thought “bumping like a helium balloon at the ceiling of the 

brain” – Sandra Cisneros); 
 thermal = images of temperature (“the blueblack cold” of early morning – Robert Hayden); 
 tactile = images of feeling (“the ache of marriage throbs in the teeth” – Denise Levertov)7 

Such images, if deliberately repeated, can become motifs, or patterns of imagery, that emphasize 
some element of the story. Look for connections between repeated images and characters. If a 
repeated image gathers significant meaning, it then becomes a symbol. A literary symbol is 
something that means more than what it is. It is an object, a person, a situation, an action, or some 
other item that has a literal meaning in the story but suggests or represents other meanings as well.8 
Some symbols, such as water or birds, are considered archetypal or universal—supposedly 
conveying the same meaning in all cultures from the time of earliest civilization. The circle for 
instance is an ancient symbol of wholeness or perfection; the sea has for centuries symbolized the 
voyage through life. Sleep is often a symbol for death. Colors can also have symbolic meaning. The 
color white has long been associated with innocence and black with evil, but most literary critics 
believe that these symbols are only “universal” in Western culture.9 

 Theme – the central truth and underlying meaning of a story. Many students confuse subject with 
theme. The subject is the topic or material the story examines: love, death, war, human relationships, 
growing up, and so forth. The theme is the direct or implied statement that the story makes about the 
subject. The theme is the insight that we get from thinking about what we have read. To derive the 
theme of a story, we must determine what its central purpose is: what view of life it supports or 
what insight into life it reveals. Theme should be expressible in the form of a statement with a 
subject and a predicate. The theme should be stated as a generalization about life. The theme is the 

                                                            
6 Smith, D. Glen. “Common Traits of Anti‐Heros,” English 1302: Composition and Rhetoric, 

http://www.davidglensmith.com/wcjc/1302/slides/slides07‐Antiheros.pdf, p. 13 
7 Ibid. pp. 69‐70. 
8 Perrine and Arp. p. 194. 
9 McMahan, Day, and Funk. p. 70 
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central and unifying concept of a story. While there is not just one way of stating a theme, a theme is 
NOT a clichéd statement such as “Never judge a book by its cover.”  

 

How to Prepare for Novel Exams 

If you have annotated while you have read the book, you should have notes to study for the exam. 
However, below is a list of questions you can also use as a guide for focusing on the important aspects 
of a novel for the novel exams. 

Plot 

1. What pattern or structure is there to the development of the plot?  
2. Can you describe the way events in the novel are organized?  
3. Which events seem most critical or significant? 
4. Does the plot have unity? How does each important incident grow logically out of the preceding 

incident and lead naturally to the next?  
5. Does surprise (or suspense) play an important role in the plot? Is there foreshadowing? Does the 

author use flashbacks? 
6. What are the conflicts? Are they physical, intellectual, moral, or emotional? 

Is the main conflict between sharply differentiated good and evil or is it more subtle and complex?  
7. Is the ending happy, unhappy, or undetermined or unresolved? 

 
Character 

1. Who is the protagonist? Does this person’s character change during the course of the story?  
2. Do you feel sympathetic toward the main character? What sort of person is he or she? 
3. Does the main character have a foil? 
4. Who are the minor characters? 
5. What means does the author use to reveal character? (For example, direct or indirect 

characterization – find examples to support your answer) 
6. Which characters are fully developed? Which characters are round or flat? 

 
Point of View 

1. What point of view does the story use? Is it consistent in its use of point of view or does is shift? 
2. Is the narrator reliable or unreliable? Does this character have any limitations that affect his 

interpretations of events or persons? 
3. What effect does the point of view have on your understanding of the story? 

 
 

Setting and Atmosphere 

1. What is the setting – describe the time, location, and cultural aspects of the setting. 
2. Is the setting significant to the meaning of the story? 
3. Describe the atmosphere of the story. How does the author create this atmosphere? 
Literary Techniques 

1. What is notable about the author’s style of writing? How would you describe it? How does the 
author’s style contribute to the meaning of the work? 

2. What important symbols are developed in the story? How does that author make you aware of 
symbolic actions, people, or objects? 
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3. Select at least three important images and study the events, people, or incidents related to these 
images. 
 

Theme 

1. What is the theme of the story/novel? Can you state it in a single sentence? 
2. How is the theme developed? Select at least three different incidents that connect with or illustrate 

the theme. 
3. Does the theme reinforce or oppose popular notions of life? 
4. How does the title relate to other elements in the story and to the overall meaning? How is the title 

related to the theme? 
5. Do all the elements in the story work together to convey the theme? Is any part irrelevant or 

inappropriate (to the theme)? 
6. What do you think is the central purpose of the story? Provide evidence from the novel to support 

your idea. 
 

 
 

 
 

Another option for studying for the novel exam is to complete a character data sheet for each 
major character (protagonist, antagonist, foil).  Fill in as much information as possible, giving 
brief explanations and descriptions, using page numbers from the text where the information can 
be supported/verified. 
 
Full name of character: 
 
Age; gender: 
 
Ethnicity: 
 
Religious orientation: 
 
Sexual orientation: 
 
Marital status: 
 
Family description: 
 
Physical description: 

a. facial details 
b. height, weight 
c. body type 
d. other distinguishing features 

 
Behavioral characteristics: 

a. general temperament 
b. noticeable eccentricities, tics 
c. type of voice 
d. speech habits 
e. other notable characteristics 

 

Character Data Sheet 
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Education: 
 
Occupation: 
 
Ambitions, dreams: 
 
Favorite foods, drinks: 
 
Favorite clothes: 
 
Biggest accomplishments, achievements: 
 
Most serious flaws, fears, or phobias: 
 
Most serious mistakes: 
 
Perception of Self: 
 
Perception of his/her community: 
 
Role in the novel: 

a. goal in the story 
b. underlying motive 
c. obstacles he or she faces 
d. how does he or she overcome the obstacles?  
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One more option for studying for the novel exam: create an outline of the novel, filling in as many 
details from the novel as possible, with page numbers from the text to support the information. 
 
I. Title: 

a. How is title connected to the novel? 
b. How is title connected to the theme of the novel? 

 
 

II. Plot 
a. What is the structure of the novel? 
b. What is the story about? (Write at least one paragraph summarizing the plot) 
c. What are some of the most important events/incidents in the novel? 
d. What are the most important conflicts in the novel? 
e. How does the novel end? 

 
 
III. Characters 

a. Protagonist – his/her physical and behavioral attributes 
b. Antagonist – his/her physical and behavioral attributes 
c. Foil – his/her physical and behavioral attributes 
d. Other important or minor characters – physical and behavioral attributes 

 
IV. Setting – Describe each aspect of setting found in the novel 

a. Time period 
b. Geographical 
c. Cultural 
d. Psychological 
e. Which aspect is most important for this novel? (There may be more than one to 

consider) 
 
V.  Literary Techniques 
 a. imagery – select at least three examples from the text and explain the  
 connection to setting, character, or theme 
 b. symbolism – what is/are the most important symbol(s) in the novel? Explain the  
 symbol and its connection to the main character and/or theme 
 c. author’s style of writing – briefly describe features of the author’s style of writing.  
 What is notable? How does the style contribute to setting, theme, characterization,  
 or development of the plot? 
 
VI. Theme 
 a. write a brief statement of theme, then select three scenes from the novel that  
 support or demonstrate the theme. 
 

 

Novel Data Sheet 
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What to Annotate (Cont’d) 

For FICTION short passages (short stories, excerpts) ONLY: 
 

The analysis process consists of three steps: 
1) Observe (using DIDLS) 
2) Identify/Recognize Patterns 

Curiosities – things you find puzzling, intriguing, or ambiguous 
Repetitions – repeated images, words, phrases, settings, structures, rhymes, etc. 
Opposites – contrasted images, words, phrases, characters, or settings that seem to be in 
opposition 
Links – connections or references in the text or work to something else outside the text 
(allusions) 

3) Draw a conclusion – address the significance/meaning of the work/passage/text  
as a whole; make sure you connect to the prompt 

 
 
 
 

DIDLS 
A tool for analyzing prose 

 
 D – Diction: the important, individual, and unique words the author uses; consider  
 connotative and denotative meanings 
 

I – Images:  the word pictures created by groups of words (consider visual, auditory, 
gustatory, tactile, or olfactory) 

 
D – Details:  factual, sensory, technical, concrete, abstract, and/or figurative details; notice 
not only what details are included, but also what details are omitted 

 
L – Language: figurative language such as metaphor, simile, hyperbole, allusion, symbol 

 
S –Syntax: devices such as anaphora, parallelism, repetition, asyndeton, polysyndeton, 
chiasmus, etc.  Sentence structure: observe types of sentences; short sentences are often 
emotional or assertive and longer sentences move toward more reasonable or even scholarly 
intent 

 

Strategies for NON-Fiction 

 
Most of the non-fiction we read for class will be argumentative, persuasive writing in nature. 
Therefore, most of the characteristics we will be looking for in the text will be different from 
those we look for in fiction, while there will be other characteristics that will overlap. Primarily, 
the characteristics that overlap will be those that have to do with the author’s style and the literary 
techniques he or she uses to convey the message.  
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What to Annotate:  

For NON-fiction texts ONLY 

The analysis process consists of three steps: 
a. Observe (using SOAPSTone for non-fiction passages) 
3) Identify/Recognize Patterns (use DIDLS to identify techniques) 

Curiosities – things you find puzzling, intriguing, or ambiguous 
Repetitions – repeated images, words, phrases, settings, structures, rhymes, etc. 
Opposites – contrasted images, words, phrases, characters, or settings that seem to be in 
opposition 
Links – connections or references in the text or work to something else outside the text 
(allusions) 

4) Draw a conclusion – address the significance/meaning of the work/passage/text  
as a whole; make sure you connect to the prompt 
 

SOAPSTone 
(for use with NON-fiction texts) 

Label these details on your text, then complete a SOAPSTone chart when you have finished reading. 

  S—Speaker; speaker’s full name and credentials/biographical background 

  O—Occasion; time and place of publication or time and place of speech given 

  A—Audience; consider both the immediate audience and the mediated audience 

  P—Purpose; what the speaker or writer wants the audience to consider, think, feel, do, or  
   know 

  S—Subject; the topic of the text or speech 

  Tone – the speaker’s attitude toward his/her subject; give a minimum of three tone words  
   with text evidence to support. 

ADDITIONALLY:  

FOR NON-FICTION ONLY!! 

 Note the structure of the piece – where is the beginning, middle, and end? Bracket and label in the text. 

 Identify the author’s central claim or thesis – bracket and label in the text. 

 What types of evidence does the author use to support his or her claim? Highlight or bracket in the text. 

 Does the author concede and refute? If so, bracket and label these in the text. 

 Is the argument based on emotion, logic, an appeal to values or morals, or a combination? Find and 
label places in the text where the author is making an emotional appeal, a logical appeal, an appeal to 
values or establishing his or her credentials. 

 How does the author conclude? Is there a call to action? If so, find and label that in the text. 
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Argument Terms and Definitions 
 

Absolute: a word that limits or polarizes such as always, never, every, none, or all  

 

Analogy:  a comparison to a directly parallel case.  When a writer uses an analogy, he argues 
that a claim reasonable for one case is reasonable for an analogous case. 
 
Assertion: a claim or proposition that states the argument’s main idea or position; claim 
 
Assumption: a claim or idea we assume to be true. For example: An umbrella will keep me dry.  
The assumption links the claim to the evidence. However, if the speaker/writer and the audience 
do not share the same assumption, all the evidence in the world will not persuade the audience. 
 
Authority: support that draws on recognized experts or persons with highly relevant experience  
 
Backing:  support or evidence for a claim in an argument 
 
Cause and effect:  one thing results from another 
 
Claim: an argument’s main idea or position; a claim differs from a topic or subject in that a claim 
should be arguable, it’s not just a simple statement of fact; it has to state a position that some 
people might agree with and others might disagree with. 
 
Claims of fact: claims that assert that something is true or not true 
 
Claims of value: argues or asserts that something is good or bad, right or wrong, desirable or 
undesirable 
 
Claims of policy: arguments that propose a change 
 
Concession: an acknowledgment that an opposing argument may be true or reasonable. In a 
strong argument, a concession is usually followed by a refutation challenging the validity of the 
opposing argument. For example: Lou Gehrig concedes what some of his listeners may think—that 
his bad break is a cause for discouragement or despair. 
 
Counterargument: an opposing argument to the one a writer is putting forward. Rather than 
ignoring a counterargument, a strong writer will address it through the process of concession and 
refutation. 
 
Deduction: an argument that reaches a conclusion by starting with a general principle or universal 
truth (major premise) and applying it to a specific case (minor premise). Deductive reasoning is 
often structured as a syllogism, a logical structure that uses the major premise and minor premise 
to reach a necessary conclusion. 
 Example: Major Premise: Exercise contributes to better health. 
   Minor Premise: Yoga is a type of exercise. 
   Conclusion:  Yoga contributes to better health. 
The strength of deductive logic is that if the first two premises are true, then the conclusion is 
logically valid. However, if either premise is false (or questionable in any way), the conclusion is 
subject to challenge. 
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 Example: Major Premise: Celebrities are role models for young people. 
   Minor Premise: Lindsay Lohan is a celebrity. 
   Conclusion:  Lindsay Lohan is a role model for young people. 
 
Emotional appeal:  appeals to an audience’s emotions to excite and involve them in argument 
 
Evidence: data, facts, statistics, anecdotes, examples used to support an argument; should be 
relevant, accurate, and sufficient 
 
Example:  arguing by example is considered reliable if examples are factual as well as relevant  
 
First-hand evidence: using examples you have experienced first-hand; something you know from 
personal experience, anecdotes you’ve heard from others, observations, or your general 
knowledge of events 
 
Generalization:  asserts that a claim applies to all instances instead of some 

Ex.  “Only motivated athletes become champions.” 
 
Induction: arranging an argument so that it leads from specific to general or from 
particular to universal.  
 Example:  Regular exercise promotes weight loss. 
   Exercise lowers stress levels. 
   Exercise improves mood and outlook. 
Generalization: Exercise contributes to better health and a better life. 
 
Logic:  to be logically acceptable, support must be appropriate to the claim, believable and 
consistent. 
 
Qualifier: Words, phrases used to temper the claim; helps to avoid absolutes and 
overgeneralization. For example, usually, probably, maybe, sometimes, in some cases, most 
likely, often,  
 
Qualitative evidence: Evidence supported by reason, tradition, or precedent 
 
Quantitative evidence: Evidence that includes things that can be measured, cited, counted, or 
otherwise represented in numbers—for instance, surveys, statistics, polls, census information. 
 
Refutation: A denial of the validity of an opposing argument. In order to sound reasonable, a 
refutation follows a concession that acknowledges that an opposing argument may be true or 
reasonable. For example: Lou Gehrig refutes that his bad break is a cause for discouragement by 
saying that he has “an awful lot to live for!” 
 
Reservation: a condition under which a claim or an assumption might not be true 
 
Second-hand evidence: evidence that is accessed through research, reading, and investigation. 
Includes factual and historical information, expert opinion, and quantitative data. 
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RHETORICAL TERMINOLOGY 

TERM DEFINITION EXAMPLE 

Exigence  (NOT Occasion) 

 

What prompts the speaker to 
speak at this particular point in 
time 

 

 

 

 

 

Immediate Audience  

 

 

 

Mediated Audience An audience that is not 
physically present but that is 
affected by the speaker’s 
message 

 

Author’s Purpose What the speaker wants you to 
feel while listening and do 
after listening 

 

Arrangement Organization/Structure/Form Jolliffe and Roskelly call this 
the “shape” of the text:  parts, 
transitions, beginning, middle, 
and end 

Form Genre Nonfiction prose: 

 

 

 

Surface Features Arrangement + Diction, 
Syntax, Imagery, and 
Figurative Language 

 

 

Jollife, David and Hephizah Roskelly.  Write America: Language and Composition in Context. Boston: Pearson, 2014. 
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Rhetorical Modes 
 
Following are listed seven rhetorical modes of communication.  Some of these you are no doubt 
familiar with. We will not specifically address each, but you are expected to be able to recognize 
the form.  Please note that the following are not definitions. They are examples. 

 
1.   Narration: "I was seven years old when I first became aware of the terrible power of 

guilt.  For piling our toys into a box, Mother rewarded my brother and me with five shiny 
pennies.  If I had ten pennies instead of five, I could have bought a gingerbread man with 
raisin eyes and sugar-frosted hair." 

 
2.   Description: Never before had Pedro experienced such a depth of despair and such a 

sense of isolation.  He began to avoid those nearest to him, returning their friendly 
greetings with rough and indifferent replies. Often he sat in his room staring vacantly into 
space with hollow eyes. His hands were cold and clammy most of the time; yet his 
forehead burned hot with a mysterious fever. 

 
3.   Example: Seneca once said, "Every guilty person is his own hangman."  The truth of 

this observation can be illustrated by the lives of countless villains.  Once such is 
Macbeth, from Shakespeare's tragedy of the same name.  At the instigation of his wife, 
Macbeth kills the king of Scotland and usurps his throne - an act of treachery for which 
Macbeth and his wife suffer torments of guilt. 

 
4.   Definition: Guilt is the remorse that comes from an awareness of having done 

something wrong.  The origin of guilt is psychological.  From childhood, we have all 
been conditioned by family and society to act within defined standards of reasonableness 
and decency. 

 
5.   Comparison and Contrast: Although the first two words may seem to share some 

connotations, guilt is not a synonym for blame.  Guilt must be felt; blame must be 
assessed.  Guilt implies self-reproach that comes from an internal consciousness of 
wrong.  Blame hints at fault that has been externally assessed. 

 
6.   Division and Classification: The Bible identifies three kinds of guilt: guilt of the 

unpardonable sin, redeemable guilt, and guilt of innocence. First, the guilt of the 
unpardonable sin...Second, redeemable guilt is guilt that can be erased...Finally, the guilt 
of innocence is the guilt that Jesus bore... 

 

7.   Causal Analysis Guilt is caused by the failure of the will. The human mind, according 
to Freudian theory, is delicately balanced between the drive for instant gratification that 
comes for the id, and the desire for regulation and postponement that originates in the 
superego, which is sometimes identified with what we call the conscience.
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Aristotle and the Modes of Persuasion 
Appeals to Logos, Ethos, and Pathos 

 
Logical Appeals- (logos) 

Aristotle defined logos as argument from reason.  Examples of logical appeals include the use of 
evidence, facts and figures, references to current events, and statistics. In order to persuade the 
audience, the writer/speaker must present reputable, authoritative sources that can stand up to 
counterargument.  Appeals to logos may include the following: 

 inductive (from specific to general) or deductive (from general to specific) reasoning 
 allusions to history, great literature, or mythology 
 expert testimony (including interviews) 
 evidence, facts 
 observations by authorities or reputable sources 
 government research , statistics, surveys, polls, tables, graphs, reports 
 theorizing of cause and effect 
 arguing that something meets a given definition 
 “claims that can be counted, quantified , photographed, or analyzed” according to Everything’s 

An Argument 
 Syllogism (in formal logic, a structure of deductive logic in which correctly formed major and 

minor premises lead to a necessary conclusion):   
 
All human beings are mortal. 

       Socrates is a human being. 
       Therefore, Socrates is mortal. 
 
 a logical proposition consisting of a claim + a  warrant (Toulmin argument) 
 

claim =a statement that asserts a belief or truth (in arguments, most claims require supporting 
evidence) 
 
warrant = the expressed or implied statement that establishes the logical connection between  
claim and its supporting reason 
 
Claim            Don’t eat that mushroom; 
Reason          It’s poisonous. 
Warrant        What is poisonous should not be eaten. 
 

 “Reputable” and “authoritative” sources are key considerations in constructing an effective 
appeal to logos.  The New York Times, for example, may carry more weight perhaps than 
People magazine with some audiences.  (Note also my use of qualifying terms: may, perhaps, 
some.) 
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In the example below, highlight the appeals to logos and label them (e.g., allusion, fact, cause and 
effect). 
 
We gotta get these nets. They’re coated with an insecticide and cost between $4 and $6. You  need 
about $10, all told, to get them shipped and installed. Some nets can cover a family of four. And they 
last four years. If we can cut the spread of disease, 10 bucks means a kid might get to live. Make it 
$20 and more kids are saved. 
   
Taken from Rick Reilly’s “Nothing But Nets” 
 
Ethical Appeals- (ethos) 

According to Aristotle, ethos is persuasion through convincing the audience of one’s moral 
character.  Ethical appeals are attempts by the speaker/writer to make connections to the audience 
by appearing knowledgeable, reasonable, ethical, etc.  A writer is able to make an effective 
argument only when readers have no reason to doubt the writer’s character on a given topic. 
Writers who fail to acknowledge other points of view, exaggerate, or assume a tone of disrespect 
have difficulty making ethical appeals to readers.  Appeals to ethos may include the following:  
 
 convincing the audience that the writer is benevolent and trustworthy 
 demonstrating that the writer/speaker carefully conducted research 
 conveying knowledge of and respect for the audience 
 persuading the audience that the writer/speaker  is reliable and knowledgeable 
 using first person plural pronouns (“we” and “us”) to establish a relationship with the audience 
 Biblical allusions; other allusions that demonstrate the speaker’s education and intelligence 

In the example below, highlight the appeals to ethos and label them. 
 
My Fellow Clergymen: 
While confined here in Birmingham city jail, I came across your recent statement calling my 
present activities unwise and untimely,…since I feel that you are men of genuine good will and that 
your criticisms are sincerely set forth, I want to answer your statement in what I hope will be 
patient and reasonable terms. 

 Martin Luther King, Jr. -- “Letter from Birmingham Jail” 

Emotional Appeals- (pathos) 

Aristotle defined pathos (persuasion by means of emotional appeal) as "putting the hearer into a 
certain frame of mind.” Emotional appeals reach the reader by activating his/her emotions. Often 
writers make emotional appeals by including sensory details, especially imagery. Calling upon the 
reader’s pleasant memories, nostalgia, anger, or fear are frequent emotional appeals found in 
argumentative texts.  The presence of “emotionally charged words” (references to religious 
doctrine or political ideas) in an argumentative text represents an attempt at an appeal to pathos.  
Examples of appeals to pathos may include the following: 

 language that involves the senses and heightens emotional responses 
 references  to the reader’s or the listeners’  or prejudices 
 personal anecdote (short and amusing or interesting account depicting a real incident or person) 
 appeals to the audience’s physical, psychological, or social needs 
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 figurative language (simile, metaphor, personification, hyperbole) 
 connotative  language 
 humor 
 building emotional ties with the audience  
 Biblical allusions 
 
In the example below, highlight the appeals to pathos and label them. 
Put it this way: Let’s say your little Justin’s Kickin’ Kangaroos have a big youth soccer 
tournament on Saturday.  There are 15 kids on the soccer team, 10 teams in the tourney. And there 
are 20 of these tournaments going on all over town. Suddenly, every one of these kids gets chills 
and fever, then starts throwing up and then gets short of breath. And in 10 days, they’re all dead of 
malaria. 

Taken from Rick Reilly’s “Nothing But Nets” 
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Argumentative Strategies and Rhetorical Appeals 
 
Appeal to Logic / Reason: focus on well-reasoned ideas and clear rationales 

 
• Scientific Experiments / Statistics: "There is a remarkable statistical finding from a recent 
study of Dr. Bernard's, comparing the mental illness and unhappiness of married mothers and 
single women. The latter group, it turned out, was both markedly less sick and overtly more 
happy." (Rollin) 

 
• Examples / Evidence: "Differences in group behavior – something that it is very tempting to 
call cultural differences – have been reported among chimpanzees, baboons, macaques and many 
other primates. For example, one group of monkeys may know how to eat bird's eggs, while an 
adjacent band of precisely the same species may not." (Sagan) 

 
• Precedent: "Doesn't America owe as much to African-Americans as Germany owes to the 
slave labourers of the 1940s? As much as $9 billion dollars, to come from German, Austrian and 
Swiss government and corporate sources, has been earmarked for victims of the Nazis, including 
Jews and the slave labourers who worked in German factories." (Highet) 

 
Appeal to Authority (expert testimony): 
"‘When a woman says with feeling that she craved her baby from within, she is putting into 
biological language what is psychological,' says University of Michigan psychoanalyst and 
motherhood-researcher Dr. Frederick Wyatt." (Rollin) 

 
Appeal to Emotion: 
"When you have to concoct an answer for a five-year-old son who is asking, "Daddy, why do 
white people treat colored people so mean?". . . then you will understand why we find it difficult 
to wait [for justice and equality]." (King) 

 
Appeal to History / Tradition: 
"Of course there is nothing new about this kind of civil disobedience. . . It was practiced by the 
early Christians, who were willing to face hungry lions and the excruciating pain of chopping 
blocks rather than submit to certain unjust laws of the Roman Empire. To a degree, academic 
freedom is a reality today because Socrates practised civil disobedience." (King) 

 
Anticipating Objections: (predicting your opponent's point of view and dealing with it) 
"Some people point to the way little girls play with dolls as proof of their innate motherliness. 
But remember, little girls are given dolls. When Margaret Mead presented some dolls to New 
Guinea children, it was the boys, not the girls who wanted to play with them." (Rollin) 

 
Setting up an Adversary: (introducing or constructing someone to argue against) 
eg. – the eight Alabama clergymen in "Letter from Birmingham Jail." 
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Making Concessions: (acknowledging that your opponents have a point) 
"I understand, of course, that the danger women perceive [from black males in public spaces] is 
not a hallucination. Women are particularly vulnerable to street violence, and young black males 
are drastically overrepresented among the perpetrators of that violence. Yet these truths are no 
solace against the kind of alienation that comes of being ever the suspect, a fearsome entity with 
whom pedestrians avoid making eye contact" (Staples) 

 
Ground-clearing: (what the argument is not about) 
"It has nothing to do with archaism, with the salvaging of obsolete words and turns of speech, or 
with the setting up of a "standard English" which must never be departed from. . . It has nothing 
to do with correct grammar and syntax, which are of no importance so long as one makes one's 
meaning clear. . . On the other hand it is not concerned with fake simplicity and the attempt to 
make written English colloquial." (Orwell) 

 
Rhetorical Questions: (questions which imply a response in line with the author's argument) "So 
the question is not whether we will be extremists, but what kind of extremists will we be. Will we 
be extremists for hate or for love? Will we be extremists for the preservation of injustice or for 
the extension of justice?" (King) 

 
Thought-Provoking Questions (questions that point out the writer's area of inquiry) 
"Could abstract thought be a matter not of kind but of degree? Could other animals be capable of 
abstract thought but more rarely or less deeply than humans?" (Sagan) 

 
Hypothetical Situations: 
"Let me imagine, since facts are so hard to come by, what would have happened had Shakespeare 
had a wonderfully gifted sister, called Judith, let us say. . . . She had the quickest fancy, a gift like 
her brother's, for the tune of words. Like him, she had a taste for the theatre. She 
stood at the stage door; she wanted to act, she said. Men laughed in her face." (Woolf) 

 
Figurative Language: (metaphors, imagery, analogy, diction) 
"No man is an island, entire of itself; every man is a piece of the continent, a part of the main. If 
a clod be washed away by the sea, Europe is the less, as well as if a promontory were, as well as 
if a manor of thy friend's or of thine own were. Any man's death diminishes me, because I am 
involved in mankind; and therefore never send to know for whom the bell tolls; it tolls for thee. 
(John Donne. "No Man is an Island") 

 
Analogy: (a comparison between two things that asks us to think about one thing in terms of 
another; for instance in the saying "A woman needs a man like a fish needs a bicycle") 
"[Ready-made] phrases like a not unjustifiable assumption, leaves much to be desired, would 
serve no good purpose, a consideration which we should do well to bear in mind, are a 
continuous temptation, a packet of aspirins always at one's elbow." (Orwell) 
"Women have childbearing equipment. To choose not to use the equipment is no more blocking 
what is instinctive than it is for a man who, muscles or no, chooses not to be a weight lifter." 
(Rollin) 
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Diction: (the author's choice of words) 
"When there is a gap between one's real and one's declared aims, one turns as it were 
instinctively to long words and exhausted idioms, like cuttlefish squirting out ink. (Orwell) 
It is true, a child just dropped from its dam may be supported by her milk for a solar year, with 
little other nourishment; at most not above the value of two shillings, which the mother may 
certainly get by her lawful occupation of begging." (Swift) 

 
Tone / Persona: (how the writers represents him/herself) 
"I shall now therefore humbly propose my own thoughts, which I hope will not be liable to the 
least objection." (Jonathan Swift) 
"In Moulmein, in Lower Burma, I was hated by large numbers of people – the only time in my 
life that I have been important enough for this to happen to me." (George Orwell) 
"I feel that this award was not make to me as a man but to my work – a life's work in the agony 
and sweat of the human spirit, not for glory and least of all for profit, but to create out of the 
materials of the human spirit something which did not exist before." (William Faulkner) 

 
Anecdotes / Narratives: (a short story that serves the argument) 
"Relatively speaking, however, I never fared as badly as another black male journalist. He went 
to nearbly Waukegan, Illinois, a couple of summers ago to work on a story about a murderer who 
was born there. Mistaking the reporter for the killer, police officers hauled him from his car at 
gunpoint and but for his press credentials would probably have tried to book him. . . Black men 
trade tales like this all the time." (Staples) 

 
Looking for Flaws in Arguments 

 
• If you want to refute an argument, it is not enough to merely state that you disagree: that is a 
statement of opinion and an opinion by itself is not an argument. You need to either back up your 
point of view with an argument of your own, or find flaws in the argument at hand. 

 
Questions to ask when looking for flaws: 

 
• Is the argument itself original or important from your point of view? Is it an argument worth 
making? 
• Is the argument obvious or simplistic in some way? 
• Is it based on generalizations which may not apply to different contexts / people? 
• Is it based on any assumptions? If so, are the assumptions really valid 100% of the time? 
• Is the evidence used convincing? Can you think of any evidence that may have been left out 
because it would undermine the argument? 
• If there is statistical evidence, pay attention to it: how large was the sample size? Who 
conducted the research? 
• What are the implications of the argument if you take it to its logical extreme? Are those 
implications problematic in any way? 
• If the argument is based on personal experience, is it biased in some way? 
• When looking at the rhetorical devices used, do any of them strike you as being manipulative in 
any way? Emotional appeals, for instance, can manipulate your reactions, especially if the 
appeals are covert. 
• How far-reaching is the argument? Can you think of any contexts or situations in which it 
wouldn't apply? 
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Logical Fallacies 
 

Logical fallacies are potential vulnerabilities or weaknesses in an argument. They often arise 
from a failure to make a logical connection between the claim and the evidence used to support 
it. In this class, we will not see many examples of logical fallacies in the professional texts we 
read. We are reading them because they are excellent examples of logic! However, we need to be 
aware of these fallacies so we can avoid them in our own writing. 
 
 Ad hominem (against the man): the writer attacks an individual instead of an issue. 

(Happens a lot among politicians) 
 Ad populum (bandwagon appeal): this fallacy occurs when evidence boils down to 

“everybody’s doing it, so it must be a good thing to do.” 
 Appeal to false authority: this fallacy occurs when someone who has no expertise to 

speak on an issue is cited as an authority. For example, celebrity endorsements – TV 
stars do not have medical expertise, but are often used to endorse pharmaceutical 
products. 

 Begging the question: The writer offers circular reasoning; instead of providing 
reasons or evidence they simply reword the original claim. 

 Circular reasoning: a fallacy in which the argument repeats the claim as a way to provide 
evidence. For example:  You can’t give me a C; I worked hard on this paper and I’m an A 
student! 

 Either-or (false dilemma): The writer or speaker presents two extreme options as 
the only possible choices. 

 Faulty analogy: a fallacy that occurs when an analogy compares two things that are not 
comparable. For instance, to argue that because we put animals who are in irreversible 
pain out of their misery, so we should do the same for people, asks the reader to ignore 
significant and profound differences between animals and people. 

 Hasty generalization: A fallacy in which a faulty conclusion is reached because of 
inadequate evidence. Making a generalization based on one or two examples. For 
instance: Smoking isn’t bad for you; my great-aunt smoked a pack a day and lived to be 
90. 

 Non sequitur (does not follow): The writer draws a conclusion that does not follow 
from the evidence. 

 Oversimplification: simplifying a complex situation. 
 Post hoc, ergo prompter hoc (circular reasoning): Latin for “after this, therefore or 

because of this;” implies that because one thing follows another, the first caused the 
second, but sequence is not the cause. For example, He went to the store to buy shoes, and 
therefore, the house burned down. 

 Red herring: when a writer raises an irrelevant issue to draw attention away from the real 
issue 

 Slippery slope: The writer suggests that one event will lead to a chain of events that will 
result in disaster. 

 Strawman: The writer introduces a counterargument (like anticipating objections), but 
makes it seem weaker than it is, thereby easily defeating it. 
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Common Figurative Language Devices 
 

1.   Allusion is a reference to a mythological, literary, historical, or Biblical person, place, or 
thing e.g., He met his Waterloo. 

2.   Simile is a comparison of two different things or ideas through the use of the words like 
or as.  It is definitely stated comparison, where the poet says one thing is like another, 
e.g., The warrior fought like a lion. 

3.   Metaphor is a comparison without the use of like or as.  The poet states that one thing is 
another. It is usually a comparison between something that is real or concrete and 
something that is abstract, e.g., Life is but a dream. 

4.   Personification is a kind of metaphor which gives inanimate objects or abstract ideas 
human characteristics, e.g., The wind cried in the dark. 

5.   Onomatopoeia (Imitative Harmony) is the use of words in which the sounds seem to 
resemble the sounds they describe, e.g., hiss, buzz, bang. when onomatopoeia is used on 
an extended scale in a poem, it is called imitative harmony. 

6.   Hyperbole is a deliberate, extravagant, and often outrageous exaggeration. It may be 
used either for serious or comic effect; e.g., The shot that was heard 'round the world. 

7.   Understatement (litotes) is the opposite of hyperbole. It is a kind of irony which 
deliberately represents something as much less than it really is, e.g., I could probably 
manage to survive on a salary of two million dollars per year. 

8.   Paradox is a statement which contradicts itself. It may seem almost absurd. Although it 
may seem to be at odds with ordinary experience, it usually turns out to have a coherent 
meaning, and reveals a truth which is normally hidden, e.g., The more you know, the 
more you know you don't know (Socrates). 

9.   Oxymoron is a form of paradox which combines a pair of contrary terms into a single 
expression. This combination usually serves the purpose of shocking the reader into 
awareness, e.g., sweet sorrow, wooden nickel. 

10. Pun is a play on words which are identical or similar in sound but which have sharply 
diverse meanings. Puns may have serious as well as humorous uses, e.g., When Mercutio 
is bleeding to death in Romeo and Juliet, he says to his friends, "Ask for me tomorrow, 
and you shall find me a grave man." 

11. Symbol is something that stands for something else. The dove is universally recognized 
as a symbol of peace. In literature, events, characters or settings can symbolize ideas or 
themes. 

12. Imagery is an image created by specific words and associations. The image created can 
be visual, auditory, or sensory, in that it appeals to other senses such as smell 
(olfactory), taste (gustatory), or touch (tactile). Images are created through the use of 
other figurative language devices such as metaphor, simile, personification, allusions, 
symbolism, and diction. 

13. Apostrophe is a form of personification in which the absent or dead are spoken to as if 
present, and the inanimate as if animate. These are all addressed directly, e.g., The 
answer, my friend, is blowing in the wind. 

14. Synecdoche (Metonymy) is a form of metaphor.   In synecdoche, a part of something is 
used to signify the whole, e.g., All hands on deck. Also, the reverse, whereby the whole 
can represent a part, is synecdoche, e.g., Canada played the United States in the Olympic 
hockey finals. Another form of synecdoche involves the container representing the thing 
being contained, e.g., The pot is boiling. One last form of synecdoche involves the 
material from which an object is made standing for the object itself, e.g., The quarterback 
tossed the pigskin. In metonymy, the name of one thing is applied to another thing with 
which it is closely associated, e.g. I love Shakespeare. 
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Writing for Pre-AP/AP Classes 

The three genres of writing we will practice for Advanced Placement English class are rhetorical 
analysis, argument, and synthesis.  

Just as the appropriate attitude toward your reading for this class is crucial to your success, so is 
your attitude toward your writing critical to your success in writing for this class. Many students 
have the perception that they cannot write or they are “bad” at writing. This is often because when 
they submit a paper for grading, their teacher covers their paper with red ink, highlighting or 
circling every grammar mistake and flaw in the paper. English teachers are notorious for being 
grammar Nazis and do often seem to take a perverse pleasure in finding things wrong with 
student’s papers.  And to be honest, you may get feedback like that sometimes in this class—but if 
you do, you’ll also get a lesson on how to correct the error and a chance to revise. However, most 
of the time, the feedback you receive will be focused on your strengths and ways to improve and 
strengthen your analysis or your argument. The goal—at least for this English teacher—is not to 
stomp on and murder your work and your creative writing genius! Instead, we will try to show you 
ways to revise and improve your work. You can assist in this process by taking your writing 
seriously and by treating every essay and writing assignment as important work. 

It is important for you to understand that you are a student of writing. This means that none of you 
will get it right the first time. Writing is a recursive process that requires feedback and revision. 
This means that we will re-visit your essays, we will look at them on the document camera, and 
you will rewrite some portions of them to improve. Most great writers are constantly working to 
improve their writing. In fact, after Walt Whitman published his magnum opus, Leaves of Grass, 
he spent the rest of his life rewriting and revising it, publishing six other editions of the work. 
Writers—at all levels—need feedback. It is through others’ eyes that you can see best where you 
are unclear or hasty or just plain implausible. Feedback improves your logic too. Objections may 
come up that you hadn’t expected. Claims you made may be fallacies. Feedback is a “reality 
check” all the way around—learn to appreciate it and welcome it.10 

The genres of writing for this class are all considered academic writing, and as such, they have 
different rules, structures, and expectations. We don’t think you need practice writing informally. 
Many of you write informally and creatively everyday on social media sites such as Twitter, 
Facebook, Tumblr, etc. Some of you are highly successful in this type of writing. However, if you 
have enrolled in Advanced English, you most likely have a desire to go on to study at the university 
level. Because writing academically is usually at the highest level of language, it is usually the 
hardest kind of writing to learn, but if you can master writing at this level, you can write—and 
write well—at any level. Our goal is that you will be able to write well for any discipline and for 
any writing situation.  

On the following pages you will find suggested structures and grading criteria for each of the 
genres we will be practicing this year.  

                                                            
10 Morrow, David R. and Anthony Weston. A Workbook for Arguments, 2nd Edition. Hackett 
Publishing Company, 2016, p. 206. 
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Paragraph Structure 

You can use the following structure for any essay and for any writing assignment.  

Sentence 1 –  Makes a clear claim that indicates the topic of the paragraph. If part of an essay, the  
  claim in each topic sentence should be related to or connected to the thesis  
  statement. 

Sentence 2 –  Provide some context for your claim before you begin introducing evidence to  
  support your claim 

Sentence 3 -  Begin introducing evidence to prove your position/support your claim. Evidence can  
  be any of the following, as long as it is appropriate for the prompt:  

 For argument: personal or observed experience, anecdotes, analogy, 
examples from your reading, historical examples, scientific examples, 
psychological examples, sports, pop culture, technology 

 For rhetorical analysis: the evidence MUST come from the passage, and 
ONLY from the passage you were given to analyze 

 For synthesis: the evidence will come from the sources provided in the 
prompt 

Sentences 4 - 6  Explanation of the evidence. It is your task as the writer to make connections  
  between the evidence you are providing and your argument or analysis. Do not  
  expect the reader to know how the evidence is connected – you must explain it. 

Repeat steps for sentences 3 – 6 as needed 

Final Sentence – Concluding sentence or transition sentence (if part of an essay) 

Beginning Writers:  You are expected to follow this structure until you improve and feel more  
   confident with your writing. At first, you may only be able to develop  
   paragraphs of 6-7 sentences in length. In this case, I expect to see a  
   minimum of one piece of evidence/example per paragraph. However, as you  
   get more practice, you will be able to write longer paragraphs – a minimum  
   of 10 – 12 sentences each, where you will use multiple pieces of evidence  
   and examples. 

Advanced Writers: If you are a fluent and experienced writer, you can have some freedom with  
   the structure of your paragraphs. For example, you may not have the claim in  
   the topic sentence, or you may not explicitly state the topic—you may have  
   an implied topic. However, you are expected to ALWAYS have organized  
   ideas, clear expression of those ideas, ample evidence and support for those  
   ideas, and well-developed paragraphs (MINIMUM: 10-12 sentences). 
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Structure of an Essay 

 

All essays typically have the same basic format: beginning, middle, and end. We could also say 
introduction, body, and conclusion. The format below works for any essay and is the basic format 
we will follow for each of the writing genres we practice this year. We will adapt the format to fit 
the writing purpose and the writing prompt. 

 

Introduction:  

 Sentence 1: Introductory sentence that introduces the topic and pulls in the reader,  
   sometimes called a “hook.” 

 Sentences 2-4: Transitional sentences that either provide context, define, compare, contrast,  
   or explain the topic more fully. 

 Sentence 5: Thesis statement 

Body: 

 Two – Four Paragraphs that connect to the thesis; follow the format given on page 28 

Conclusion: 

 The conclusion will depend on the purpose of the essay. The length of your conclusion will 
vary (again depending on the purpose and type of essay), but will probably be 4-6 sentences in 
length.  

 Remember to make sure your central ideas are clear – it is not always necessary to 
restate your thesis, especially in a short essay. However, your position and message 
should be clearly conveyed, and the conclusion is the final place to convey that 
message to your readers. 

 One of the most important aspects of literature and writing is the connection to the 
“real” world. Good literature and good writing should always prompt us to think 
deeply about ourselves and our world. The conclusion is the last chance to drive 
home that connection and challenge your readers to action or change. 
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Structure of an Argument Essay 

INTRODUCTION: 

If responding to a quote from an author: 

 In the first sentence, introduce the author and the quote. In the next sentence, briefly 
summarize the author’s stance. 

 Transition to your position – a general statement of your view. Do NOT use the words “I 
think,” “I believe,” or “In my opinion.” Instead, state your position as if it is an accepted 
fact. 

 Last sentence of the introduction should be your thesis statement: Your position, because 
_________________________. 

If no quote is given: 

 Begin with a general observation about the topic, a provoking image or statement, an 
anecdote, an analogy. Do NOT begin with a rhetorical question or quote. These are trite, 
clichéd, and hackneyed! They are too easy and indicate you may be a lazy writer. 

 Connect your observation, image, anecdote or analogy to the prompt. 
 Begin introducing your position – transition from the general to specific 
 Thesis statement: counterargument statements preferred – concede from the beginning 

Ex: While many ______________, YOUR POSITION (Do not use I believe, I think, In my 
opinion) 
 

BODY: (Each paragraph should follow the Paragraph Structure given in this packet) 

 Claim should be near the top of the paragraph if not in the topic sentence 
 Claim MUST be followed by reliable, solid evidence (at LEAST two to three examples) 

Consider the following questions: 
o What do I want to prove? 
o What position do I want my audience to take? 
o Where must my audience begin so that they will take the step I want them to 

take and agree to my claim? (An appeal is usually necessary – be careful to 
balance emotional appeals with logic and credible appeals) 

o What possibilities might upset the argument? (Consider counterarguments 
and concede and refute as needed) 

o Is qualification necessary? (Some people rather than everyone; conditions 
under which the claim may be invalid) 

CONCLUSION: 

 Return to the ideas in the prompt – do not restate your thesis 
 Concede/refute, especially if you have not already done so  
 Consider course of action, solution: make a claim of policy 
 Consider the significance or the impact of the topic 
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Elements of Argument 

Purpose: Purpose is the specific reason or reasons for the writing.  It conveys what the readers have to gain 
by reading the essay.  Purpose is the objective or goal that the writer wishes to establish. 

 A writer’s purpose might be to: 

 Support a cause 
 Promote a change 
 Refute a theory 
 Stimulate interest 
 Win agreement 
 Arouse sympathy 
 Provoke anger 

 

Audience: The audience is the writer’s targeted reader or readers.  The relationship between the writer and 
the audience is critical. Consider the kind of information, language, and overall approach that will appeal to 
a specific audience.   

To help focus the essay and target the reader, ask the following questions: 

 Who exactly is the audience? 
 What do they know? 
 What do they believe? 
 What do they expect? 
 How will the audience agree with me? 
 What will they want me to address or answer? 
 How can I—or should I—use jargon? 
 Should I use language that is formal, factual, and objective—or familiar, anecdotal, and 

personal? 
 

Appeals of Logic, Emotion, and Ethics:  The following are methods for employing logos, pathos, and 
ethos in your writing. 

Logical Appeals (logos): 

 Incorporate inductive reasoning 
 Use deductive reasoning 
 Cite traditional culture 
 Cite commonly held beliefs 
 Allude to history, religious texts, great literature, or mythology 
 Manipulate the style 
 Employ various modes of discourse for specific effects 
 Provide testimony 
 Draw analogies 
 Create metaphors 
 Order chronologically 
 Provide evidence 
 Classify evidence 
 Cite authorities 
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 Quote research 
 Use facts 
 Theorize about cause and effect 
 Argue from precedent 

 

Emotional Appeals (pathos): 

 Use language that involves the senses (sensory details) 
 Include a bias or prejudice 
 Include an anecdote (a personal story) 
 Include connotative language 
 Explore euphemisms 
 Use description 
 Use figurative language 
 Develop tone 
 Experiment with informal language 

 

Ethical Appeal (ethos) 

 Show written voice in the argument 
 Make the audience believe the writer is trustworthy 
 Demonstrate that the writer put in research time 
 Support reasons with appropriate, logical evidence 
 Present a carefully crafted and edited argument 
 Demonstrate that the writer knows the audience and respects them 
 Show concern about communicating with the audience 
 Convince the audience that the writer is reliable and knowledgeable 

 

 

 

 

 

Source: 

The AP Vertical Teams Guide for English. The College Board. 2002. Print. 
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Developing an Introduction for an Argument Essay  

The following templates can be used to develop an introduction for an argument essay when you 
are responding to a quote from an author or speaker. 

1. Begin by reading the passage thoroughly. 
2. Then draft your response to the passage by completing the template. The first part of the 

template requires to you articulate what the author or speaker is saying. The second part is 
your interpretation and position. 

 

Author/Speaker says . . . 
 
The general argument made by _____________________ in his/her work ________________________  
(author’s name) (title)  

is that _______________________________________________________________________________  

____________________________________________________________________________________.  

More specifically, he argues that ______________________________________________________  

_____________________________________________________________________________________  

____________________________________________________________________________________.  

(Author/Speaker)  writes (or states that) 

____________________________________________________________________________________  

____________________________________________________________________________________  

____________________________________________________________________________________.  

In this passage, (author/speaker)  is suggesting that 

____________________________________________________________________________________  

____________________________________________________________________________________  

____________________________________________________________________________________.  

In conclusion, ____________________’s belief is that _______________________________________  

____________________________________________________________________________________  

____________________________________________________________________________________. 
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I say . . . 

In my view, __________________ is wrong/right because ___________________________________  

____________________________________________________________________________________  

____________________________________________________________________________________.  

More specifically, it seems that  _________________________________________________________  

____________________________________________________________________________________  

____________________________________________________________________________________.  

For example, _________________________________________________________________________ 

____________________________________________________________________________________. 

Although ______________________________________ might respond or counter that ___________  

(Author/Speaker or an opponent of author/speaker)  

____________________________________________________________________________________________  

____________________________________________________________________________________________,  

However, it remains true that____________________________________________________________  

_____________________________________________________________________________________  

____________________________________________________________________________________. 

Now list two more examples you will use to prove your argument: 
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Developing A Thesis  

Think of yourself as a member of a jury, listening to a lawyer who is presenting an opening argument. You'll 
want to know very soon whether the lawyer believes the accused to be guilty or not guilty, and how the 
lawyer plans to convince you. Readers of academic essays are like jury members: before they have read too 
far, they want to know what the essay argues as well as how the writer plans to make the argument. After 
reading your thesis statement, the reader should think, "This essay is going to try to convince me of 
something. I'm not convinced yet, but I'm interested to see how I might be."  

An effective thesis cannot be answered with a simple "yes" or "no." A thesis is not a topic; nor is it a fact; 
nor is it an opinion. "Reasons for the fall of communism" is a topic. "Communism collapsed in Eastern 
Europe" is a fact known by educated people. "The fall of communism is the best thing that ever happened in 
Europe" is an opinion. (Superlatives like "the best" almost always lead to trouble. It's impossible to weigh 
every "thing" that ever happened in Europe. And what about the fall of Hitler? Couldn't that be "the best 
thing"?)  

A good thesis has two parts. It should tell what you plan to argue, and it should "telegraph" how you plan to 
argue—that is, what particular support for your claim is going where in your essay.  

Steps in Constructing a Thesis  

First, analyze your primary sources. Look for tension, interest, ambiguity, controversy, and/or 
complication. Does the author contradict himself or herself? Is a point made and later reversed? What are 
the deeper implications of the author's argument? Figuring out the why to one or more of these questions, or 
to related questions, will put you on the path to developing a working thesis. (Without the why, you 
probably have only come up with an observation—that there are, for instance, many different metaphors in 
such-and-such a poem—which is not a thesis.)  

Once you have a working thesis, write it down. There is nothing as frustrating as hitting on a great idea 
for a thesis, then forgetting it when you lose concentration. And by writing down your thesis you will be 
forced to think of it clearly, logically, and concisely. You probably will not be able to write out a final-draft 
version of your thesis the first time you try, but you'll get yourself on the right track by writing down what 
you have.  

Keep your thesis prominent in your introduction. A good, standard place for your thesis statement is at 
the end of an introductory paragraph, especially in shorter (5-15 page) essays. Readers are used to finding 
theses there, so they automatically pay more attention when they read the last sentence of your introduction. 
Although this is not required in all academic essays, it is a good rule of thumb.  

Anticipate the counter-arguments. Once you have a working thesis, you should think about what might be 
said against it. This will help you to refine your thesis, and it will also make you think of the arguments that 
you'll need to refute later on in your essay. (Every argument has a counter-argument. If yours doesn't, then 
it's not an argument—it may be a fact, or an opinion, but it is not an argument.)  

Michael Dukakis lost the 1988 presidential election because he failed to campaign 
vigorously after the Democratic National Convention.  
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This statement is on its way to being a thesis. However, it is too easy to imagine possible counter- 
arguments. For example, a political observer might believe that Dukakis lost because he suffered from a 
"soft-on-crime" image. If you complicate your thesis by anticipating the counter-argument, you'll strengthen 
your argument, as shown in the sentence below.  

While Dukakis' "soft-on-crime" image hurt his chances in the 1988 election, his 
failure to campaign vigorously after the Democratic National Convention bore a 
greater responsibility for his defeat.  

Some Caveats and Some Examples  

A thesis is never a question. Readers of academic essays expect to have questions discussed, explored, or 
even answered. A question ("Why did communism collapse in Eastern Europe?") is not an argument, and 
without an argument, a thesis is dead in the water.  

A thesis is never a list. "For political, economic, social and cultural reasons, communism collapsed in 
Eastern Europe" does a good job of "telegraphing" the reader what to expect in the essay—a section about 
political reasons, a section about economic reasons, a section about social reasons, and a section about 
cultural reasons. However, political, economic, social and cultural reasons are pretty much the only possible 
reasons why communism could collapse. This sentence lacks tension and doesn't advance an argument. 
Everyone knows that politics, economics, and culture are important.  

A thesis should never be vague, combative or confrontational. An ineffective thesis would be, 
"Communism collapsed in Eastern Europe because communism is evil." This is hard to argue (evil from 
whose perspective? what does evil mean?) and it is likely to mark you as moralistic and judgmental rather 
than rational and thorough. It also may spark a defensive reaction from readers sympathetic to communism. 
If readers strongly disagree with you right off the bat, they may stop reading.  

An effective thesis has a definable, arguable claim. "While cultural forces contributed to the collapse of 
communism in Eastern Europe, the disintegration of economies played the key role in driving its decline" is 
an effective thesis sentence that "telegraphs," so that the reader expects the essay to have a section about 
cultural forces and another about the disintegration of economies. This thesis makes a definite, arguable 
claim: that the disintegration of economies played a more important role than cultural forces in defeating 
communism in Eastern Europe. The reader would react to this statement by thinking, "Perhaps what the 
author says is true, but I am not convinced. I want to read further to see how the author argues this claim."  

A thesis should be as clear and specific as possible. Avoid overused, general terms and abstractions. For 
example, "Communism collapsed in Eastern Europe because of the ruling elite's inability to address the 
economic concerns of the people" is more powerful than "Communism collapsed due to societal discontent."  

 

Copyright 1999, Maxine Rodburg and The Tutors of the Writing Center at Harvard University  
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Argument Evidence Do’s and Don’ts 
 

# 1 DO Make sure your evidence is specific. “Specific” evidence often takes the form of proper nouns and 
adjectives. Check your essay for capitalized words in order to assess the specificity of your evidence. 
According to Westwood High School AP teacher Jennifer Cullen, specificity of evidence may be defined as 
follows:  

 Evidence from current events or history should be focused on a particular moment or narrowed 
event (rather than, for example, World War II in general).  

 Evidence from personal experience should be focused on a particular moment that will be taken 
seriously by your audience. Consider congruity of examples – Going from world war to personal 
heartache requires a meaningful transition (sometimes several sentences of “buffer”); otherwise, one 
of your examples may come across as trivial.  

 Evidence from literature should “zoom in” on one moment with 1-2 character(s) as the focus. The 
evidence should be so specific that we could point to the page in the work on which the evidence 
could be found.  

 Evidence from pop culture must be thoughtful and should only be used if the prompt is about pop 
culture. Movie and book examples should be “weighty” enough  - think biographies or 
documentaries - that they will be taken seriously by your reader. Cartoon and TV examples are 
often ineffective unless the prompt leads you to talk about pop culture. Otherwise, they may be 
perceived as silly in an essay that is supposed to be discussing serious philosophical concerns.  

 Evidence from sports, like evidence from pop culture, must be thoughtful. Austin teacher Erik 
Dillaman advises his students to think like an “academic.” What kind of evidence would a scholarly, 
well-educated person present?  

 Evidence from science, like evidence from history and literature should be narrow and focused. Use 
a specific name, discovery, or event. Use concrete and specific details. 

 
# 2 Avoid hypothetical evidence because it is often ineffective. Readers are generally not persuaded by 
something that has not actually happened. 

#3 Explain how your evidence proves or supports your position – make the connection between the 
example and your claims in your thesis 

# 4 Avoid generalizations and absolutes. Use “qualifiers” such as often, in many  
cases, frequently, and sometimes.  
 
# 5 Make concessions. Anticipate and refute counterarguments. 
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Argument Essay Rubric 

 

Score Description 

9 

 

Essay meets the criteria of a score of 8 and, in addition, is especially 
sophisticated in its argument, thorough in its development, or 
demonstrates a particularly impressive control of language. 

8 

 

Effective: Essay effectively responds to the prompt. The evidence and 
explanations used effectively support the writer’s claim, and the argument is 
especially well developed and coherent. The prose demonstrates a consistent 
ability to control a wide range of the elements of effective writing but is not 
necessarily flawless. 

7 

 

Essay fits the description of a score of 6 but provides more thorough 
development, a more complete explanation, or demonstrates a more 
mature prose style. 

6 

 

Adequate: Essay adequately responds to the prompt.  The evidence and 
explanations used generally support the writer’s claim, but the argument may 
be less developed or less coherent than the argument of essays earning higher 
scores. The language may contain lapses in diction or syntax, but the prose is 
generally clear. 

5 

 

Essay responds to the prompt, but may provide uneven, inconsistent, or 
limited explanations or evidence. The writing may contain lapses in 
diction or syntax, but it usually conveys the student’s ideas. 

4 

 

Inadequate: Essay inadequately responds to the prompt.  An attempt to 
present a central claim and provide support is made, but the evidence or 
explanations used may be inappropriate, insufficient or less convincing. The 
overall development may be inadequate or have lapses in coherency. The prose 
may suggest an immature control of writing.  

3 

 

Essay meets the criteria for a score of 4 but demonstrates less success in 
responding to the prompt or in providing evidence to support a central 
claim. The essay may show less control of writing. 

2 

 

Little Success: Essay demonstrates little success in responding to the prompt. 
The essay may misunderstand the prompt or substitute a simpler task by 
responding to the prompt tangentially with unrelated, inaccurate or 
inappropriate evidence or explanation. The prose often demonstrates consistent 
weaknesses in writing, such as a lack of control or grammatical problems.  

1 

 

Essay meets the criteria for a score of 2, but is underdeveloped, 
especially simplistic in its explanation and argument, especially lacking 
in coherence and development, or weak in its control of language 
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Explanation of Terms 

Responds to the prompt: The essay has a focused thesis that addresses the question 
presented in the prompt; thesis presents a clear claim and provides logical support 
(reasons) for that claim, in the thesis and/or topic sentences. 

Evidence and explanation: Body paragraphs provide concrete evidence in the form of 
relevant examples, logical reasoning, and/or generally accepted principles and beliefs.  
Explanations clearly demonstrate how evidence supports the claim made in the topic 
sentence. 

Development and coherency: Body paragraphs elaborate on the claims presented in 
the topic sentence; each paragraph provides multiple points of development consisting of 
evidence and explanations, and the connections between body paragraphs is clear and 
logical. Overall development focuses on providing support for the central claim presented 
in the thesis. 
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Structure of the Rhetorical Analysis Essay 

Things you must know and do to accurately analyze a text: 

1. SOAPS Tone; identify claims and types of evidence used to support the claims 
2. Identify rhetorical strategies 

 Devices (DIDLS – diction, imagery, details, figurative language, syntax) 
 Purpose and effect of the strategies – the WHY and the HOW the author uses the 

strategies 
 Appeals – how does the strategy create an appeal to emotion, logic, or credibility? 

Essay Format: 

Introduction – Use the information from your SOAPS  

Sentence 1:  Introduce the author/speaker of the work and the title (if there is one) of the work  
  (can include info about the occasion and audience here or in Sentence 3) 

Sentence 2:  Brief summary of the central idea of the work (this is the subject from your  
  SOAPS) 

Sentence 3:  Speaker’s purpose and attitude (can include info about the occasion and audience  
  here) 

Sentence 4: Thesis – identify the significant strategies and answer the prompt 

Example prompt:  Write an essay in which you analyze the rhetorical strategies Kelley uses  
   to convey her message about child labor to her audience. 

Example Introduction: 

 In 1905, Florence Kelley, a social worker, activist, and reformer, delivered a speech to the 
National American Women’s Suffrage Association, in which she advocated for labor reform. In the 
speech directed to mostly upper class women, Kelley details the harsh working conditions in the 
factories that existed during the Industrial Revolution. Kelley’s persuasive and pleading tone in the 
speech was influential in drawing attention to the plight of working women and children and in 
relieving their suffering. Through the use of anaphora, details, and guilt-inducing diction, Kelley 
conveys the message that child labor should be abolished. 

Body Paragraphs: 

Sentence 1: Topic Sentence – identify which section of the text you are discussing and the  
  main idea or author’s purpose in that section. You can identify a rhetorical  
  strategy here, but it is not required in the topic sentence. 

Sentence 2:  Provide a brief context for the strategy and the text evidence you are about to  
  introduce. 

Sentences 3-5: Begin incorporating your text evidence with analysis of author’s purpose in using  
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  the strategy, the effect, and the connotations of the language. Discuss how the  
  rhetorical strategies help the author achieve his purpose or convey his message.  
  Discuss the effects of the language such as appeals, images, tone or atmosphere. 

Sentences 6-9: Repeat the pattern for sentences 2-5 using another example of the strategy using  
  different text evidence or a different strategy that achieves the same purpose or  
  effect. 

Keep in mind that each body paragraph must give at least TWO examples of the strategy and text 
evidence. 

SAMPLE BODY: 

 Florence Kelley begins her speech with a staggering statistic that details the plight of 
working children. In order to convey her concern to the audience of upper class women who may 
not understand how widespread the problem of child labor is, Kelley states, “we have….two 
million children” and they range in age “from six and seven years” to “fourteen, fifteen, and 
sixteen” years. The use of these specific details emphasize the vulnerability of the young workers, 
who at six or seven years of age most likely do not understand their danger. The fact that there 
were two million children during this time period who were having to work to eat should also 
alarm and concern the women. Kelley continues using statistics and details, citing census statistics 
as well as laws in numerous states. By referencing the lack of legal protection in states such as 
“Alabama,” “North and South Carolina,” “Georgia,” “New Jersey,” and “Pennsylvania,” Kelley 
again illustrates the widespread problem of child labor. She cites the working hours, stating that the 
children sometimes work as many as “eleven hours at night.” The use of the detail “at night” 
demonstrates the same vulnerability as the detail of the young age of these working children, 
similarly evoking a motherly concern for them. 

Conclusion 

Sentence 1-2: Discuss the significance of the work, the author, and the central idea – why is this  
  work important? Why are the ideas important for society? How has the author  
  influenced societal views? Do NOT comment on the author’s ability.  

Sentences 3-5: What should we learn from reading this passage? How should we live? Do NOT  
  be superficial here. Demonstrate that you have a deep understanding of the text  
  and the central idea. 
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Tips for Writing About the Rhetorical Devices 

Remember: Analysis of style is a close examination of the types of words, phrases, clauses, and 
paragraphs (the language) an author chooses/uses and how he or she arranges or organizes those 
words, phrases, clauses, and paragraphs to achieve a desired effect. Consequently, when analyzing 
an author’s style, we must consider not only the language, but also what effect is created, how the 
effect is achieved and why the language and effect are important to the author’s purpose in the 
passage. 

What follows is a how-to guide for writing intelligently about the language and the devices used in 
a given passage. All of the questions will not always be applicable to every passage. We don’t 
intend for you to answer every single question. Instead, browse through the questions to see if any 
of them will work for the passage or if any will help you further develop your analysis of the 
strategy. 

HOW TO DISCUSS THE DEVICES: 
 
Diction:  

 What words specifically? What kinds of words are these: nouns, verbs (action or 
linking), adjectives, etc? What patterns? How are these words arranged? 

 What are the connotations of each word? 
 What do the connotations suggest or imply? Particular image? (Usually the image 

will be abstract such as poverty, neglect, abandonment, abuse, abundance, hope, 
excess, greed, fortune, success, etc.) 

 By considering the connotations of each word, what do we understand about the 
persona’s attitude toward the subject (tone)? 

 Is there a play on words involved? In other words, does a word have more than one 
denotation of which the author is aware and to which he or she is purposefully 
drawing attention? 

 Consider the effects of substituting the words – how would the meaning or emphasis 
change? How do the words chosen suit the purpose of the passage? What is the level 
of diction? How do the words suit the level of diction in the rest of the passage? 

 
Imagery: 

 What is the imagery a picture of? (Abstract image –not literal image – such as 
poverty, neglect, abandonment, abuse, etc.) 

 How is the image created? Through what kinds of words? What do these words 
imply or suggest? You cannot discuss imagery without discussing the diction! 

 What sensory details create the image? Auditory, gustatory, olfactory, tactile, 
visual? How is this done? What words, phrases, or patterns create the “sounds,” 
“tastes,” “smells,” “physical feelings” or “sights”? What are the connotations of 
these words? Are there patterns? What effect is created? 

 Are there contrasting images? How is this done? What kinds of words create the 
contrast? Are there complementary or parallel images? How is this done? What 
words, phrases create the parallel? 

 How is the mood of the passage affected by the imagery? What feelings are 
associated with the images? (Mood=feeling conveyed via the words) 

 What does the imagery reveal about the character, setting, persona, or plot? 
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 How does the imagery suit the author’s purpose? 
 
Metaphor: 

 What is being compared? What are the implications/connotations of the 
comparison?  
EX: The Lord is my Shepherd ~Psalm 23. God is being compared to a shepherd. 
This comparison implies that God will take care of his children as a shepherd tends 
his sheep. 

 What things must we know about the comparison to understand the metaphor?  
From the example above, what do we need to know about shepherds to fully 
understand the metaphor? Spell it out for the reader of your essay. Don’t 
assume she knows; she’s not stupid though, so watch your tone! 

 Is the metaphor extended? If so, how? What details support the metaphor? What 
details build upon the metaphor? 

 Is the metaphor used in combination with other types of figurative language? 
(simile, personification, allusion, etc) If so, what ideas are parallel? What ideas are 
contrasted? 

 Is there a common theme/motif/idea in the usage of the metaphors in the passage? If 
so, what is it? How does this theme/motif/idea suit the purpose of the passage, tone, 
or diction of the passage? 

 What is the effect of the metaphor? Consider mood, verbal effects such as irony, or 
narrative effect such as foreshadowing.  
 

Simile: See Metaphor – same process applies 
 

Personification: 
 What is being personified? What are the connotations or implications of the words 

that personify? 
See Metaphor – same process applies 
 
Allusion: 

 To what is the allusion referring? What is the historical, literary, Biblical, 
mythological, political, or contemporary event, person, character, or period? Explain 
the context – don’t assume the reader knows. 

 What are the connotations or implications of the allusion?  

 How does the allusion suit the author’s purpose? Does the author use more than one 
allusion? If so, how does this allusion fit in with the other allusions used in the 
passage? Are there patterns you detect? What does this imply?  

 What is the effect of the allusion? Consider mood, irony, foreshadowing, etc. 
 
Syntax: 

 What is being compared (parallelism/balanced structure), juxtaposed, repeated 
(parallelism, anaphora, repetition), inverted, reversed (chiasmus/antimetabole), 
omitted (asyndeton) or combined (polysyndeton)? If rhetorical question or fragment, 
what is the underlying question or idea? 

 What is the nature of the device? For example, the nature of a rhetorical question is 
that it cannot be answered. Consider the implications of an unanswered question. 
What feeling is conveyed? Frustration? Hopelessness? Or something else.  
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 What effect is achieved? For example, using many conjunctions can create a sense 
of overflowing abundance. Omitting conjunctions can create a feeling of anxiety. 

 Does the device contribute to a particular image? If so, what is the image being 
conveyed? 

 What patterns can you observe? Is the device being used in conjunction with another 
device? If so, what effect is created? What are the implications or connotations of 
this combination of devices? 

 What types of sentences are being used? Fragments? Short, terse sentences or long, 
flowing, continuous complex sentences? What is the effect of the types of 
sentences? How does this contribute to the imagery of the passage? 
 

 

Analytical Key Words: These are key words I look for in your writing – they are verbs that 
indicate analysis is happening! This is by no means a comprehensive list, but these are commonly 
used to describe the author’s position or purpose. The form/tense of the verb can be changed to suit 
your sentence.  

achieves 

advises 

asserts 

assumes 

connotes 

compares 

conjures      

considers 

contains 

contrasts 

creates       

distinguishes      

disproves 

elaborates  

elicits 

exhibits 

exhorts 

explains 

exposes 

functions 

focuses 

imitates 

implies 

interprets 

infers 

mirrors 

parallels 

presumes 

proves 

posits 

reflects 

renders 

reveals 

suggests 

transcends 
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Level 2 Words 
(Abstract nouns or adjectives) 
These words also indicate you are 
considering the effect of the language. 
Consult the tone word vocabulary list for 
more options. 
 
abundance  mercy  
admiration  peace 
beauty   quietude 
benevolence   rationale 
creativity  sincerity 
compassion  trustworthiness 
devotion  truth  
discipline  understanding 
empathy  vengeance   
freedom   violence 
grace   wonder 
happiness  youthfulness 
hospitality   
inspiration  Note: the list above are  
joyfulness   all nouns, but can be  
justice   changed to the  
kindness  adjective form by 

changing the suffix 
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SOAPSTone, DIDLS, and TP-CASTT 
 
The analysis process consists of three steps: 

5) Observe (using one of the tools on the following pages) 
6) Identify/Recognize Patterns 

Curiosities – things you find puzzling, intriguing, or ambiguous 
Repetitions – repeated images, words, phrases, settings, structures, rhymes, etc. 
Opposites – contrasted images, words, phrases, characters, or settings that seem 
to be in opposition 
Links – connections or references in the text or work to something else outside 
the text (allusions) 

3) Draw a conclusion – address the significance/meaning of the work/passage/text  
as a whole; make sure you connect to the prompt 

 
SOAPSTone 

A tool for analyzing nonfiction   S—Speaker 

  O—Occasion 

  A—Audience 

  P—Purpose 

  S—Subject 

  Tone – the speaker’s attitude toward his/her subject 

DIDLS 
A tool for analyzing prose 

 
 D – Diction: the important, individual, and unique words the author uses 
 

I – Images:  the word pictures created by groups of words (consider visual, auditory, 
gustatory, tactile, or olfactory) 

 
D – Details:  factual, sensory, and figurative details; notice not only what details are 
included, but also what details are omitted 

 
L – Language: figurative language such as metaphor, simile, hyperbole, allusion, 
symbol 

 
S –Syntax: devices such as anaphora, parallelism, repetition, asyndeton, 
polysyndeton, chiasmus, etc.  Sentence structure: observe types of sentences; short 
sentences are often emotional or assertive and longer sentences move toward more 
reasonable or even scholarly intent 
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Ima Student 
Pierce 
Pre-AP English II 
Date 

7 Point Analysis of Non-Fiction 
I. Work Cited (10 points) 

  Author. “Title of Article.” Title of Magazine or Newspaper. (day) month year: page #s 
 

II. Issue and Stance (20 points) 
  Identify the issue in the article and the author’s position on that issue. Next, write a  
  statement that communicates your position on the issue. You should make 1 claim,  
  suggest 1 reason, and provide 2 examples with evidence from the article that would support  
  the claim. That is a minimum of 6 sentences. 
 

III. Fact/Opinion (10 points) 
  A fact is something that is verifiable; an opinion is something that is not. Find one  
  example of each in your article. Quote the entire example. 

A. Fact: “….” 
B. Opinion: “…..” 

 

IV. Salient Strategies (20 points each) 
  Salient strategies are the most noticeable, obvious, or significant rhetorical techniques a  
  writer employs. Find three strategies with examples and discuss the effect each has on  
  the article. 

A. Strategy (e.g. Rhetorical Question) and Quote: “….” 
B. Effect: (Use a complete sentence) 

 

V. Tone (10 points) 
  Tone is a reflection of the author’s attitude toward his or her subject. He/she might be  
  enthusiastic, cynical, nostalgic, sentimental, satirical, didactic, etc. An author’s tone may  
  change throughout the article; however, for this exercise, look for the overall tone and  
  select two adjectives that best describe it. 

A. Tone: 
B. Support: (Three words and/or phrases that set the tone) 

 

VI. Inference (10 points) 
To infer is to conclude by reasoning from premises or evidence; to guess or surmise. If you 
say “I am going to fail this test,” I can infer that (a) You don’t understand the material; (b) 
You didn’t study; (c) You think the test will be unfair; (d) You just broke up with your 
girlfriend or boyfriend and don’t care about the test. 
A. Fact: (Quote a fact from the article) 
B. Inference: (Draw an inference from the fact. Be careful that you are not just paraphrasing 

the fact. What ideas are suggested? What are the implications for society?) 
 

VII. Vocabulary (20 points) 
 To practice learning the meaning of words from context, choose two words from the  
 article that you did not know previously. For each of the words: 

A. Quote the sentence from the article (Underline the word in the sentence) 
B. Write what you think the definition is based on the context. This is a guess – inferred 

idea. 
C. Write the dictionary definition of the word in context. 
D. Write your own sentence using the word. 
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Analyzing a Poem 
 

When analyzing a poem, here are a series of questions you might ask in order to extract a deeper 
meaning. These questions can be answered in any order that best suites you: 

 

1. Dividing Into Parts—Because small units are more easily handled than big ones, 
and because the process of a poem, even one as short as sonnet, can’t be addressed 
all at once with a single global question like “What’s going on here?” we divide 
the poem into pieces, usually by sentences. 
 

2. Inside the Poem—We have to ask ourselves to observe what is happening inside 
a poem that helps us understand a deeper meaning. Observe changes to the poem. 
Where does the poem change from first person to second person?  Where does 
the major change in tense take place?  Here are some of the ingredients of internal 
structural form that will help you to explore a poem. 

 

✓ Point of View—Determine the point of view—first, second, third 
(limited, omniscient, or objective).  

 

✓ Diction, Imagery, Details, Figurative Language—Observe the 
particular words the poet uses. What images are they creating that 
appeal to your five senses? What is being described in the poem? How 
is the poet using figurative language to creatively communicate a theme 
to readers? 
 

3. Tone—Read the poem aloud now as if it were your own utterance. This activity 
will help you to determine any shifts in tone and to name them. READ IT 
ALOUD! 
 

4. The Climax—In lyric poems, the various parts tend to cluster around a moment 
of special significance. The climax usually appears around such things as greater 
intensity of tone, an especially significant metaphor, a change in rhythm, or a 
change in person. 
 

5. Theme – What does the poem communicate about life in general or some truth in 
the world? Be careful to avoid summarizing the poem.  
 

6. Meaning—We come up with a summary of the poem that might hint at the 
significance of the passage as we make sense of it. 
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Words Used to Describe Tone, Attitude, and Language 
 

1. accusatory – charging of wrong doing 
  

2. abstruse -- difficult to understand; recondite; ambiguous 
 

3. admiring -- to regard with pleasure, wonder, and approval 
 

4. aggrieved -- Treated wrongly; offended 
 

5. amused -- To cause to laugh or smile by giving pleasure 
 

6. ambivalent -- characterized by a mixture of opposite feelings or attitudes 
 

7.  angry -- Having a menacing aspect; threatening 
 

8.  animated -- To fill with spirit, courage, or resolution; encourage 
 

9. apathetic- indifferent due to lack of energy or concern 
 

10.   archaic -- No longer current or applicable; antiquated 
 

11.   arrogant -- Having or displaying a sense of overbearing self-worth or self-importance 
 

12.   awe -- A mixed emotion of reverence, respect, dread, and wonder inspired by authority, genius, great 
beauty, sublimity, or might 

 
13.   befuddled -- To confuse; perplex 

 
14.   bitter -- exhibiting strong animosity as a result of pain or grief 

 
15.   cautionary -- Giving or serving as a warning; admonitory 

 
16.   cynical -- Believing or showing the belief that people are motivated chiefly by base or selfish 

concerns; skeptical of the motives of others 
 

17.   condescending -- deal with people in a patronizingly superior manner. 
 

18.   callous -- unfeeling, insensitive to feelings of others 
 

19.   contemplative -- studying, thinking, reflecting on an issue 
 

20.   critical -- Inclined to judge severely and find fault 
 

21.   choleric -- hot-tempered, easily angered 
 

22.   contemptuous -- showing or feeling that something is worthless or lacks respect 
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23.   colloquial -- Characteristic of or appropriate to the spoken language or to writing that seeks the 
effect of speech; informal; conversational 

 
24.   caustic -- intense use of sarcasm; stinging, biting 

 
25.   chatty -- Inclined to chat; friendly and talkative 

 
26.   cheerful -- Promoting a feeling of cheer; pleasant 

 
27.   comic -- Amusing; humorous 

 
28.   compassionate -- Feeling or showing sympathy 

 
29.   complaining -- To express feelings of pain, dissatisfaction, or resentment 

 
30.   complex -- Involved or intricate, as in structure; complicated 

 
31.   conventional -- lacking spontaneity, originality, and individuality 

 
32.   condemning -- To express strong disapproval of 

 
33.   confused -- Chaotic; jumbled 

 
34.   cruel -- Causing suffering; painful 

 
35.   defiant -- boldly resisting authority or an opposing force 

 
36.   disdainful – scornful; having or showing arrogant superiority to and disdain of those one views as 

unworthy 
 

37.   didactic -- Inclined to teach or moralize excessively 
 

38.   derisive -- Mocking; jeering 
 

39.    detached -- Marked by an absence of emotional involvement and an aloof, impersonal objectivity 
 

40.   dignified -- To confer dignity or honor on; give distinction to 
 

41.   disapproval -- To have an unfavorable opinion of; condemn 
 

42.   disheartened -- To shake or destroy the courage or resolution of; dispirit 
 

43.   disparaging -- To speak of in a slighting or disrespectful way; belittle 
 

44.   earnest -- Marked by or showing deep sincerity or seriousness 
 

45.   empathetic -- showing empathy or ready comprehension of others' states 
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46.   erudite -- learned, polished, scholarly 
 

47.   evasive -- Intentionally vague or ambiguous; equivocal 
 

48.   excited -- To arouse strong feeling in 
 

49.   fanciful --Showing invention or whimsy in design; imaginative 
 

50.   farcical -- Ridiculously clumsy; absurd 
 

51.   faultfinding -- tending to make moral judgments or judgments based on personal opinions 
 

52.   forceful -- Characterized by or full of force; effective 
 

53.   formal -- Characterized by strict or meticulous observation of forms; methodical 
 

54.   forthright -- Direct and without evasion; straightforward 
 

55.   frank -- Open and sincere in expression; straightforward 
 

56.   frivolous -- not serious in content or attitude or behavior; unworthy of serious attention; 
trivial 

 
57.   frustrated -- feeling deep insecurity, discouragement, or dissatisfaction; disappointingly unsuccessful 

 
58.   ghoulish -- suggesting the horror of death and decay; morbid 

 
59.   gloomy -- Marked by hopelessness; very pessimistic; depressing 

 
60.   gentle -- soft and mild; not harsh or stern or severe 

 
61.   grim -- Uninviting or unnerving in aspect; forbidding 

 
62.   gullible -- Easily deceived or duped 

 
63.   hard -- Difficult to resolve, accomplish, or finish; mentally toughened; strong-minded 

 
64.   hard-hearted -- Lacking in feeling or compassion; pitiless and cold 

 
65.   haughty -- proud and vain to the point of arrogance 

 
66.    humble -- Marked by meekness or modesty in behavior, attitude, or spirit; not arrogant or prideful 

 
67.   hypercritical -- Excessively critical; captious; inclined to judge too severely 

 
68.   impartial -- Not partial or biased; unprejudiced 
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69.   impassioned -- characterized by intense emotion 
 

70.   impressionable -- Readily or easily influenced; suggestible 
 

71.   inane -- One that lacks sense or substance 
 

72.   incredulous -- Skeptical; disbelieving 
 

73.   indignant -- marked by anger aroused by injustice 
 

74.   informative -- Serving to inform; providing or disclosing information; instructive 
 

75.   intense -- Extreme in degree, strength, or size; involving or showing strain or extreme effort 
 

76.   intimate -- To make known subtly and indirectly; hint 
 

77.   ironic -- characterized by often poignant difference or incongruity between what is expected and 
what actually is 

 
78.   irreverent -- Critical of what is generally accepted or respected; satirical 

 
79.   jaded -- Worn out; wearied; cynically or pretentiously callous 

 
80.   judgmental -- Inclined to make judgments, especially moral or personal ones 

 
81.   jovial -- full of or showing high-spirited merriment 

 
82.   joyous -- Feeling or causing joy; joyful 

 
83.   laudatory -- full of or giving praise 

 
84.    loving -- To have a deep, tender, ineffable feeling of affection and solicitude toward (a person) 

 
85.   lyrical -- expressing a poet’s inner feelings; emotional; full of images; song-like 

 
86.   matter-of-fact -- accepting of conditions; not fanciful or emotional 

 
87.   mean-spirited -- Having or characterized by a malicious or petty spirit 

 
88.   mocking -- treating with contempt or ridicule 

 
89.   modest -- Free from showiness or ostentation; unpretentious 

 
90.   morose -- gloomy, sullen, surly, despondent 

 
91.  mourning -- To feel or express grief or sorrow 

 
92.   malicious -- purposely hurtful; spiteful 
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93.   naïve -- Lacking worldly experience and understanding 
 

94.   nasty -- Morally offensive; indecent; very unpleasant or annoying 
 

95.  nostalgic -- unhappy at being away and longing for familiar things or persons; homesick 
 

96.   objective -- an unbiased view; able to leave personal judgments aside 
 

97.   optimistic – hopeful; expecting the best in this best of all possible worlds 
 

98.   obsequious -- polite and obedient in order to gain something; full of or exhibiting servile compliance; 
fawning 

 
99.   outraged -- angered at something unjust or wrong 

 
100. outspoken -- Spoken without reserve; candid 

 
101. pathetic -- Arousing or capable of arousing sympathetic sadness and compassion 

 
102. patronizing -- characteristic of those who treat others with condescension 

 
103. pensive -- Deeply, often wistfully or dreamily thoughtful; suggestive or expressive of melancholy 

thoughtfulness 
 

104. persuasive -- tending or intended or having the power to induce action or belief 
 

105. pessimistic -- seeing the worst side of things; no hope; a tendency to stress the negative or unfavorable or 
to take the gloomiest possible view 

 
106. philosophical -- Characteristic of a philosopher, as in equanimity, enlightenment, and wisdom 

 
107. playful -- Full of fun and high spirits; frolicsome or sportive 

 
108. quizzical -- odd, eccentric, amusing; suggesting puzzlement; questioning 

 
109. regretful -- having regret or sorrow or a sense of loss over something done or undone 
 
110. ribald -- Characterized by or indulging in vulgar, lewd humor; offensive in speech or gesture 

 
111. reverent -- treating a subject with honor and respect 

 
112. resentful -- Full of, characterized by, or inclined to feel indignant ill will 

 
113. ridiculing -- slightly contemptuous banter; making fun of 

 
114. reflective -- illustrating innermost thoughts and emotions; characterized by or given to meditation or 

contemplation; thoughtful 
 

115. reticent -- Inclined to keep one's thoughts, feelings, and personal affairs to oneself; 
restrained or reserved in style; reluctant; unwilling 
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116. righteous -- Morally upright; without guilt or sin 
 

117. sarcastic -- sneering, caustic; having or marked by a feeling of bitterness and a biting or cutting 
quality 

 
118. sardonic -- scornfully and bitterly sarcastic; cynically mocking 

 
119.  satiric -- ridiculing to show weakness in order to make a point; exposing human folly to ridicule 

 
120. self-pitying -- Pity for oneself, especially exaggerated or self-indulgent pity 

 
121. sensationalistic -- The use of sensational matter or methods, especially in writing, 

journalism, or politics 
 

122. sincere -- without deceit or pretense; genuine 
 

123. skeptical -- Marked by or given to doubt; questioning 
 

124. solemn -- deeply earnest, tending toward sad reflection 
 

125. saturnine -- Melancholy or sullen 
 

126. scornful -- Contempt or disdain felt toward a person or object considered despicable or unworthy 
 

127. sorrowful -- Affected with, marked by, causing, or expressing sorrow 
 

128. subjective – marked by personal bias or feelings 
 

129. sympathetic -- A feeling or an expression of pity or sorrow for the distress of another; 
compassion or commiseration 

 
130. tragic -- very sad; especially involving grief or death or destruction 

 
131. thoughtful -- Engrossed in thought; contemplative 

 
132. unassuming -- Exhibiting no pretensions, boastfulness, or ostentation; modest 

 
133. uneasy -- Lacking a sense of security; anxious or apprehensive 

 
134. vindictive -- Marked by or resulting from a desire to hurt; spiteful 

 
135. whimsical -- odd, strange, fantastic; fun; determined by chance or impulse or whim rather than by 

necessity or reason 
 

136. wistful -- Full of wishful yearning 
 

137. witty -- Characterized by or having the nature of wit; funny or jocular 
 

138. wonder -- The emotion aroused by something awe-inspiring, astounding, or marvelous 

 

139. world-weary -- Tired of the world; bored with life; exhausted; apathetic; uninterested 
 

140. worried -- To feel uneasy or concerned about something; be troubled 
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Rhetorical Analysis Rubric 
 

 
 
 
 
 
 

Score Description 

9 
 

Essay meets the criteria of a score of 8 and, in addition, is especially 
sophisticated in its argument, thorough in its development, or demonstrates a 
particularly impressive control of language. 

8 
 

Effective: 
Essay effectively analyzes the rhetorical strategies the author uses to achieve his/her 
purpose. The writer develops the analysis with evidence and explanations that are 
appropriate and convincing, supported with effective references to the text. The 
argument is especially well developed and coherent, and the prose demonstrates a 
consistent ability to control a wide range of the elements of effective writing. 

7 
 

Essay fits the description of a score of 6 but provides more thorough 
development, a more complete explanation, or demonstrates a more mature 
prose style. 

6 
 

Adequate: 
Essay adequately analyzes the rhetorical strategies the author uses to achieve his/her 
purpose. The writer develops the analysis with evidence and explanations that are 
appropriate and sufficient, supported with adequate references to the text. The 
argument may be less developed or less coherent than essays earning a higher score, 
and the writing may contain lapses in diction or syntax, but generally the prose is clear.  

5 
 

Essay analyzes the rhetorical strategies the author uses to achieve his/her 
purpose. The evidence and explanation used may be uneven, inconsistent, or 
limited. The writing may contain lapses in diction or syntax, but it usually 
conveys the student’s ideas. 

4 
 

Inadequate: 
Essay inadequately analyzes the rhetorical strategies the author uses to achieve his/her 
purpose. The writer attempts to develop the analysis but may misunderstand the 
passage, misrepresent the strategies, or analyze the strategies insufficiently. The overall 
development may be inadequate or have lapses in coherency, and the prose may 
suggest an immature control of the element of effective writing.  

3 
 

Essay meets the criteria for a score of 4 but demonstrates less success in 
analyzing the rhetorical strategies the author uses to achieve his/her purpose. 
The essay may show less understanding of the text or the author’s strategies, 
and may show less maturity in control of writing. 

2 
 

Little Success: 
Essay demonstrates little success in analyzing the rhetorical strategies the author uses 
to achieve his purpose. The writer may misunderstand the prompt, misread the 
passage, fail to analyze the author’s strategies, or substitute a simpler task by 
responding to the prompt tangentially with unrelated, inaccurate or inappropriate 
evidence or explanation. The prose often demonstrates consistent weaknesses in 
writing, such as grammatical problems, a lack of development or organization, or a lack 
of control. 

1 
 

Essays earning a score of 1 meet the criteria for a score of 2 but are 
undeveloped, especially simplistic in their explanation and argument, weak in 
their control of language or especially lacking in coherence and development. 
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Structure of a Synthesis Essay 

Introduction: 

 Sentence 1: Introduce the topic or issue; use a general observation, an image, or common  
   knowledge to introduce the issue 

 Sentences 2-4: Address the complexities of the issue – the many sides of the argument to  
   consider; transition to your position 

Last Sentence (4 or 5):  Thesis statement – should be a counterargument thesis and 
should answer the prompt 

The following example of an introduction is based on the prompt from the 2014 AP LAC exam: 

“Synthesize information from at least three of the sources and incorporate it into a coherent, well-
organized essay that develops a position on the claim that checking social networking profiles is an 
acceptable practice for potential employers or college admissions officers.” 

Intro Example: 

 Over the past ten years or so, social media websites and apps have grown exponentially in 
popularity and in use among a wide range of Americans, especially those who have smart phones. This 
growth can be attributed to many factors including improvements to smart phones, wi-fi networks, the 
websites and apps themselves, as well as improved access, quality, and speed at reduced costs. Because 
posting an image or comment is now so easy, many Americans post multiple times each day – 
sometimes multiple times each hour – documenting practically their every meal, every activity, every 
accomplishment or failure, even every purchase they make. While social media users do voluntarily 
display their information, the practice of checking social networking profiles by a potential employer or 
college admissions officer should not be acceptable because it infringes on the individual’s expectation 
of privacy. 

Body Paragraphs: 

 Sentence 1:  Topic sentence – this should be a claim that is related to your thesis. Do not  
   refer to a source or quote from a source in this sentence. 

Sentence 2: Begin providing a context for the source you are about to integrate – explain 
the situation or circumstance. 

 Sentence 3: Introduce the source (the author if known or title/type of source), then  
   incorporate the quote either by directly quoting (in quotation marks) or by  
   paraphrasing (your own words – be careful here; don’t make things up that the  
   author didn’t say!) If you quote from this source a second time, make sure to  
   cite it parenthetically. 

 Sentence 4: Your own commentary or explanation should always follow the source. Return  
   to the ideas in your topic sentence and thesis and make sure that you connect  
   the evidence to your claims. 
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 Sentence 5: This sentence should be a bridge to a new source – make connections between  
   sources and introduce the new source. Use a transition word or phrase (In the  
   same way, similarly, on the other hand, etc.) to help you do that.  

 Sentence 6: New information from the new source – make sure you do not start the  
   sentence with the quote – embed it within your own words. 

Sentence 7: Your own commentary/explanation, connecting the text evidence to the claims 
you’ve made in the thesis or the topic sentence. 

Sentence 8: Concede/consider the opposing view or qualify/acknowledge some other aspect 
of the issue. 

Repeat for remaining body paragraphs 

Conclusion: 

 Sentence 1: Concession/Refutation – consider the opposing viewpoint, then refute.  

 Sentences 2-4: Consider the significance of the issue. Why does this issue matter for society
  today? If appropriate, call to action or propose a solution. 

Conclusion Example: 

  While checking a potential employee’s or potential student’s social media networking 
profile may give a company or school helpful and valid information, that information belongs 
to the individual and is therefore protected by copyright law. The best solution might be for 
employers or college admissions officers to request permission before accessing the profile of 
potential candidates of employment or admission. Then, both parties would be aware of the 
information being released and the expectations would be clear. Our society is founded upon 
the principle of individual freedoms—yes, balanced with a concern for the greater good—but if 
we allow unfettered access to individual’s private profiles, we are headed for an Orwellian 
society. 

REMINDERS: Determine which sources are for (+), against (-), or neutral (0) 
  Before drafting your essay, consider the following three questions: 

 In what ways to the sources agree or have similar views? 

 In what ways do the sources differ or disagree? 

 What are the most salient or prominent ideas? 
 

You must quote from a minimum of three sources 
  You must either cite the source parenthetically or attribute the source in the sentence 
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Synthesis Essay Rubric 

 
 
 

Score Description 

9 
 

Essay meets the criteria for a score of 8 and, in addition, is especially 
sophisticated in its argument, thorough in its development, or impressive in its 
control of language. 

8 
 

Effective: 
Essay effectively responds to the prompt. Essay develops position by synthesizing in 
and citing three or more sources, but writer’s own argument remains central and 
reflects understanding of all perspectives presented in the sources. The evidence and 
explanations used effectively support the writer’s position, and the argument is 
especially well developed and coherent. The prose demonstrates a consistent ability to 
control a wide range of the elements of effective writing but is not necessarily flawless.  

7 
 

Essay fits the description for a score of 6 but provides more thorough 
development, a more complete explanation, or demonstrates a more mature 
prose style. 

6 
 

Adequate: 
Essay adequately responds to the prompt.  Essay develops position by synthesizing and 
citing at least three sources in an adequate manner, but not necessarily smoothly. 
The evidence and explanations used generally support the writer’s central claim, but 
the writer’s own argument is less central or developed, and understanding of 
perspectives presented in sources may be less comprehensive than essays earning 
higher scores. The language may contain lapses in diction or syntax, but the prose is 
generally clear.  

5 
 

Essay responds to the prompt.  Essay develops position by synthesizing and 
citing at least three sources but how it uses and explains the sources may be 
uneven, inconsistent, or limited.  The writer’s own argument is generally clear, 
and the sources develop the writer’s argument, but the links between the 
sources and the argument may be strained. Writing may contain lapses in 
diction or syntax, but it usually conveys the writer’s ideas. 

4 
 

Inadequate: 
Essay inadequately responds to the prompt. Essay develops a position by synthesizing 
and citing at least two sources, but the evidence or explanation may be inappropriate, 
insufficient or unconvincing. The sources may dominate the writer’s attempts at 
development, the link between the writer’s own argument and the sources may be 
strained, or the writer may misunderstand, misrepresent, or oversimplify the sources. 
The prose generally conveys the writer’s ideas but may show inconsistent control.  

3 
 

Essay meets the criteria for a score 4 but demonstrates less success in 
responding to the prompt. The essay may be less perceptive in its understanding 
of the sources or its explanation or examples may be particularly limited or 
simplistic.  The essay may show less control of writing. 

2 
 

Little Success: 
Essay demonstrates little success in responding to the prompt. The essay may merely 
allude to knowledge gained from reading the sources but fail to cite any sources 
directly. The writer may misread the sources, fail to develop an argument, or substitute 
a simpler task by summarizing or categorizing the sources or by responding to the 
prompt tangentially with unrelated, inaccurate, or inappropriate explanation. The prose 
often demonstrates consistent weaknesses in writing, such as a lack of development or 
organization, grammatical problems, or lack of control. 

1 
 

Essay meets the criteria for a score of 2, but is underdeveloped, especially 
simplistic in its explanation, weak in its control of writing, or do not allude to or 
cite even one source.  
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Citing Sources 
DON’TS 

 Don’t copy and paste from the internet.  Even if you are using a direct quote from an online 
source, manually type the information along with the citation immediately following the quote. 

 Don’t cheat.  Don’t “share” homework answers or turn in someone else’s answers as your own 
answers.   

 Don’t lie about work you have submitted.  Don’t steal someone else’s words and use them as 
your own. 

 Don’t download term papers or essays from websites such as A1-termpaper.com and pass them 
off as something you have written. 

 Don’t just string along a bunch of quotes when writing research or term papers.  Quotes should 
be used sparingly—support your own ideas with the facts. 

 

DO’S 

 Do cite ALL sources within the body of your paper (called in-text citations or parenthetical 
citations) and on a Works Cited page.  We will be using MLA style of citation in this class.  
You can use the MLA handbook as a reference or you can visit the following website for help 
with citations:   
 http://owl.english.purdue.edu/owl/resource/747/01/ 

 Do ask for help if you are having trouble with citing a source. 
 Do ask for help with revising or editing your work if you are having trouble. 
 Do use quotation marks for direct or word-for-word quotes. 
 Do use a parenthetical citation for text you have paraphrased or summarized from ANY source. 
 Do include a bibliography of sources you compiled for research. 
 Do consult the rubric for all writing assignments. 

 
 
 

Fundamentals of MLA 8 
 
There is more information available today, in more formats, than ever before, so the 

way we cite sources needs to evolve to keep pace. MLA 8 was designed to simplify the 
process, helping writers accurately and intuitively cite sources more easily, requiring that 
every source type follow the same format. This means that books, websites, periodicals, 
videos, photographs, and all other types of sources now use this same standard format. 
MLA 8 requires researchers to locate the same “core elements” from their sources and 
place them in a standard order in order to create their citations. 
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The “Core Elements” of an MLA 8 citation, along with their corresponding punctuation 
marks, include the following (in this order): 

1. Authors. 
2. Title of the source. 
3. Title of container, 
4. Other contributors, 
5. Version, 
6. Numbers, 
7. Publisher, 
8. Publication date, 
9. Location. 

 
The appropriate punctuation mark will follow each core element, unless it is the final 
piece. In this case, the punctuation mark would be a period. 
 
Here’s how an actual source looks when cited using MLA 8: 
 
Goodwin, Doris. Team of Rivals: The Political Genius of Abraham Lincoln. 

Simon & Schuster, 2012. 

Here’s what an in-text or parenthetical citation looks like: 

1. For a book source with a known author: (Author’s last name(s) page number) 

Example: (Achebe 43) or (Perrine and Arp 216) or (McMahan et al 275) 

2. For an article with a known author, the page number is not needed: (Author’s last name 

only) 

Example: (Achebe) or (Perrine and Arp) or (McMahan et al) 

3. If the author is unknown (AND ONLY when the author is unknown) use the title of the 
book or the article. If the source is a book, then you should also include the page 
number.  

 
Other Tips: 

 Parenthetical citations go at the END of the sentence (in which you have used 
information from a source) BEFORE the period. 

 Parenthetical citations should MATCH an entry on the Works Cited page. In other 
words, whatever is in parentheses should be the FIRST thing I see on your Works Cited 
entry. 

 
 
 



61

 
 

 

 

 
MLA Format for essays: 
 
 MLA Header on the first page in the upper left hand corner of the page: 

 
Name 
Course title 
Instructor’s Last Name 
Date (Day/Month/Year) 
 
EXAMPLE: 
 
Smith 
AP LAC 
Pierce 
01 September 2018 
 
 Header after page one: 

 
Last name and page number in the upper right hand corner of the page 
 
Example:           
           Smith 2 
 
 Title of essays should be centered on the page. Notice that the title is not bolded, 

underlined, italicized, or in quotation marks. Additionally, the font is 12 pt, just as the 
text on the rest of the page.  

Example:    The Fault in our Goals 

 

 The text of the essay should be justified left with 1” margins 
 The text of the entire document should be double spaced 
 The text of the entire document should be standard font such as Arial, Times New 

Roman, or Calibri and should be 12 pt. 

The Works Cited Page: 

 The title should be centered. Notice that the title is not bolded, underlined, italicized, or 
in quotation marks. Additionally, the font is 12 pt. 

Example:    Works Cited 

 All entries should be alphabetized by the author’s last name or by the title if the author 
is unknown.  

 All entries should be double-spaced.  
 All entries should have a hanging indent if the entry is longer than one line. 
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STAAR Essay Writing Tips 
Pre-Writing: 

 Read the prompt; look up any words in the prompt that need to be clarified or defined 

 Brainstorm ideas using T-Chart (Yes/But); list as many ideas as you can – even though 
you’ll only use one example in the essay, your ideas can help you develop the evidence 
with concrete details 

 Based on your strongest ideas, determine your position 

 Write a thesis; remember that your thesis must answer the “Write” portion of the 
prompt. Your thesis should state your position, then give a reason. 
EX: Experience plays a role in maturity because it allows a person to learn, adapt, and 
grow through first-hand knowledge. 

 Plan an outline – introduction, body, conclusion 

Drafting: 

 Start with a “hook” such as: 
--an unusual image or detail (using figurative language) 
--an anecdote (amusing or interesting SHORT account of a personal experience) 
--an exaggeration or outrageous statement 
--an interesting fact or a fact that is not well-known 
--a definition or broad, general statement 

 Transition sentence to the thesis – connect your lead or “hook” to the thesis 

 Thesis statement is the last sentence of the introduction 

 Body Paragraph begins with topic sentence – a general statement to introduce your 
example 

 Supporting Statements should give specific details and concrete evidence to “prove” 
your example and your argument in the thesis 

 Conclusion should begin with a concession – acknowledge that some people may not 
agree with you. 
EX: While some people think that maturity can only be gained through experience, in 
actuality, many people learn by examples and exercise wisdom in not repeating 
mistakes others make. This is a sign of true maturity. 

 Finish the conclusion by commenting on why the issue (of the prompt) matters or on 
what everyone could learn. 

 Review your essay: Make sure you have “proven” your thesis. Check each sentence for 
spelling, grammar, and revise as necessary. 
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Persuasive Transitional Words and Phrases 
 

Opening a Paragraph Initially, or for General Use 
 
Admit tedly   General ly speaking  In general  
Certa in ly   At th is  level    In  th is  s i tuat ion 
No doubt   Assuredly 
Obviously   Granted 
To be sure   Of  course  
Undoubtedly   Unquest ionably 

 
 

Continuing with the Same Line of Reasoning 
 
Addit ionally 
Furthermore 
In the same way 
In addi t ion 
 
 
Contrasting 
 
However  
On the other  hand 
In contrast  
Contrary to  
 
 
Concession 
 
While  i t  may be true that  
Although some bel ieve 
Some may argue that  
Granted that  
Given that  
Despi te the fact  that  
 
 
Drawing a Conclusion 
 
As a resul t  
Therefore 
Consequent ly 
Thus 
Hence 
In shor t  
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Grammar 
 

We will focus grammar lessons on the 8 most common errors in writing and the top grammar 
concepts tested on the AP exam, the SAT, and the ACT. We call these concepts The Big 811. 
Students will be expected to know the italicized grammar vocabulary. 
 

1. Subject and Verb/Predicate Agreement – students will be able to verify that subjects 
and verbs agree (in their writing and in practice examples) in the following sentence 
structures: 

 When subjects are separated from verbs/predicates by intervening phrases or 
clauses 

 When collective or compound nouns are used 
 When the subject and the verb or predicate are inverted 
 When the sentences uses number of construction 

 
2. Sentence Structure – students will learn to distinguish the difference between 

independent clauses and dependent clauses and will be able to verify that the sentences 
in their writing are: 

 Complete sentences, run-on sentences, or fragmented sentences 
 Comma splices 

 
3. Pronoun Usage and Agreement – students will learn to use the correct pronoun (case 

and type) and verify that their pronoun usage is in the right case and is in agreement as 
stated in the questions below: 

 Does the pronoun agree with its antecedent? 
 Does the pronoun match its antecedent in gender and number? 
 Does the pronoun remain consistent or does it shift? 
 Is the antecedent clear? 

 
4. Parallelism – students will be able to distinguish between types of phrases (appositive, 

prepositional, participial, gerund, and infinitive) and verify that their usage of phrases 
and clauses or other words in a series is parallel. 

Examples of parallelism: 
 swimming, running, hiking 
 of the people, by the people, for the people 
 how we do it, why we do it, when we do it 
 Larry is my husband; Curly is my daughter; Moe is my son; Milo is my puppy. 
Examples of faulty parallelism: 
 swimming, hiking, to run 
 of the people and why we do it 
 Larry is my husband and, because of our crazy sense of humor and why we 

think the way we do, we call our kids Moe and Curly but our puppy is Milo. 
 

 
 

                                                            
11 The Big 8 concepts taken from the SAT College Readiness Prep Program, KNOWSYS by Dr. Sheila Griffith. 

sgriffith@ktprep.com. 
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5. Modifiers – students will learn to identify modifying words and phrases in a sentence 
whether the modifier is clear, effective, and logical. 

 What are modifiers? Words, phrases, or clauses that describe or give more 
information about another word, phrase, or clause in a sentence. Includes: 
adjectives, adverbs, clauses and phrases that function as an adjective or adverb 

 
6. Comparisons – students will learn to distinguish when to use the correct form of 

comparison (positive, comparative, or superlative) in their writing. 
 Adjectives – adding –er, -est,  or using “more” and “most” along with irregular 

forms 
 Adverbs – adding –er, est, or using “more” and “most” along with irregular 

forms 
 

7. Idioms – students will become more sensitive to idiomatic phrases and expressions and 
will be able to choose the correct word in common phrases. Students will be expected to 
learn to identify prepositional phrases as many of these phrases have idiomatic word 
choices. 
Types of idioms: 

 Cultural idioms – “to go the extra mile,” “to hang one’s head,” “to put your foot 
in your mouth” 

 Prepositional idioms – “to prefer a hamburger to chicken” (to is the correct 
preposition to use, NOT over) 

 Word Choice idioms – between the two of them; among the three of them; 
overwhelmed by the number of emails; overwhelmed by the amount of kindness 

 
8. Style – students will learn to write sentences that are clear and concise, avoiding trite, 

clichéd, and redundant wording. 
See examples for improving sentence style on the next page. 

 
 
 
 
 
Teacher will provide students with grammar lessons for these concepts. There may be 
some homework assigned for grammar. Students will be expected to apply the grammar 
concepts learned to their writing. 
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Improving Sentence Style 

1.   What style of sentences can you find?  List the number of loose, balanced, parallel, 
and periodic sentences. If you have no sentences of one of these types in your paper, 
rewrite some sentences in that style. 

2.   How long are your sentences?  Count words in the paper, count sentences, and 
divide to arrive at an average length. 

3.   Find your longest sentence. What is the length of the sentence before it?  After it?  If 
that long sentence is not either preceded or followed by a short sentence, change one 
of them to a short sentence. 

4.   What forms are your sentences?  Count simple, compound, complex, and 
compound- complex sentences. If you do not have variety rewrite some sentences 
to include these sentence types. 

5.   Count the number of to be verbs (is, am, are, was, were, be, being, been). Find three 
that can better be expressed as action verbs and rewrite the sentences that way. 

6.   Count parallel constructions.  If there are fewer than three in the paper, rewrite 
three sentences so they contain parallel elements. 

7.   How do your sentences begin?  If more than half of your sentences begin with 
the subject, rewrite them in a way that varies the beginning. 

8.   Check your comma use by applying these four rules: 
a.   Use a comma before and, but, for, or, not, so, yet, and still when those words 

join independent clauses. 
b.   Use a comma between all terms in a series. 
c.   Use a comma(s) to set off parenthetical openers and afterthoughts.  
d.   Use a comma after introductory clauses or phrases. 

9.   Have you used any semicolons?  If not, find a sentence or a pair of sentences that 
would be better punctuated with a semicolon and rewrite. 

10. Have you used any dashes?  If not, find a sentence that would improve with a dash 
and rewrite. 

11. Have you inverted any sentences?  If not, rewrite one to do so. 
12. Find all which clauses and rewrite half of them to eliminate which. 
13. Eliminate as many of, in, to, and by’s as you can. 
14. Find all instances of there is or there are and eliminate as many as possible. 
15. Find all instances of it with no antecedent and eliminate. 
16. Find all instances of this or that used without a noun.  Add a noun or rewrite. 
17. Have you used quotation marks?  Check for correctness. 
18. Have you used apostrophes or colons?  Do you need to? 

 
Is your diction appropriate for your audience?  Check for slang, trite expressions, and 
garbage words.  Eliminate as necessary. 
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Glossary of Literary Terms 
 
 
Ad hominem argument 
This term comes from the Latin phrase meaning "to the man." It refers to an argument 
that attacks the opposing speaker or another person rather than addressing the issues at 
hand. 

 
Allegory 
An allegory is a fictional work in which the characters represent ideas or concepts. In Paul 
Bunyan's Pilgrim's Progress, for example, the characters named Faithful, Mercy, and Mr. 
Worldly Wiseman are clearly meant to represent types of people rather than to be characters 
in their own rights. 

 
Alliteration 
Alliteration is the repetition of consonant sounds, usually at the beginning of words: the 
repeated "t" and "c" sounds in the sentence, "The tall tamarack trees shaded the cozy cabin," 
are examples of alliteration. 

 
Allusion 
An allusion is a reference, usually oblique or faint, to another thing, idea, or person. For 
example, in the sentence, "She faced the challenge with Homeric courage," "Homeric" is 
an allusion to Homer's works The Iliad and The Odyssey. 

 
Ambiguity, ambiguous 
When something is ambiguous, it is uncertain or indefinite; it is subject to more than one 
interpretation. For example, you might say, "The poet's use of the word is ambiguous," to 
begin to discuss the multiple meanings suggested by the use of the word and to indicate that 
there is an uncertainty of interpretation. 

 
Analogy 
Analogy asks a reader to think about the correspondence or resemblance between two 
things that are essentially different. For example, if you say, "The pond was as smooth as a 
mirror," you ask your audience to understand two different things "pond" and "mirror"--as 
being similar in some fashion. 

 
Analysis 
Identifying the features of a text AND explaining how the author uses these to develop 
meaning or to achieve a particular effect. 
 
Anecdote 
Short and amusing or interesting account depicting a real incident or person used to support a 
speaker’s argument. 
 
Antecedent 
Every pronoun refers back to a previous noun or pronoun--the antecedent; antecedent is the 
grammatical term for the noun of or pronoun from which another pronoun derives its 
meaning. For example, in the sentence, "The car he wanted to buy was a green one," the 
pronoun "one" derives its meaning from the antecedent "car." 
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Antithesis 
Antithesis is an opposition or contrast of ideas that is often expressed in balanced phrases 
or clauses. For example, "Whereas he was boisterous, I was reserved" is a sentence that 
balances two antithetical observations. 

 
Apostrophe 
An apostrophe is a figure of speech in which an absent person or personified object is 
addressed by a speaker. For example, "love" is personified and addressed as though present in 
the sentence, "Oh love, where have you gone?" 

 

Apotheosis 
The word "apotheosis" is derived from the Greek word meaning to deify. Apotheosis occurs 
in literature when a character or a thing is elevated to such a high status that it appears 
godlike. 

 
Appositive 
An appositive is a word or phrase that follows a noun or pronoun for emphasis or clarity. 
Appositives are usually set off by commas. For example, in the sentence, "The luxury train, 
The Orient Express, crosses Europe from Paris to Istanbul in just twenty-six hours," the name 
"The Orient Express" is the appositive for "train." 

 
Argument 
A spoken, written, or visual text that expresses a point of view; the central point a text is 
making; a reason or set of reasons given with the aim of persuading others that an action or 
idea is right or wrong. 
 
Arrangement 
The form, structure, or organization of a written composition. 
 
Assonance 
Assonance is a type of internal rhyming in which vowel sounds are repeated. For instance, 
listen to the assonance caused by the repeated short "o" sounds in the phrase, "the pot's rocky, 
pocked surface." 

 
Atmosphere 
Atmosphere is the emotional feeling--or mood--of a place, scene, or event. In Toni Morrison's 
Beloved, for example, the opening chapters convey an atmosphere of loneliness and grief. 

 
Attitude/Tone 
Attitude describes the feelings of a particular speaker or piece of writing toward a 
subject, person, or idea. This expression is often used as a synonym for tone. 

 
Bathos 
Bathos is false or forced emotion that is often humorous. Whereas pathos draws upon deep 
emotion, bathos takes this emotion to such an extreme that the reader finds it humorous 
rather than touching. 

 
Consonance  
The repetition of a consonant sound within a series of words to produce a harmonious effect: 
e.g., “And each slow dusk a drawing-down of blinds.” The “d” sound is consonance.  The “s” 
sound is consonance. 
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Concession 
Acknowledgment of other points of view in an argument by yielding or compromising in 
some way. 
 
Deductive reasoning 
Reasoning from general to specific. See Argumentative Structure and Definitions for a more 
detailed explanation and example of this term. 
 
Details  
The facts revealed by the author or speaker that support the attitude or tone in a piece of 
poetry or prose. 
 
Diction  
Word choice intended to convey a certain effect.  Types of diction include slang (recently 
coined words often used in informal situations), colloquial expressions (nonstandard, often 
regional, ways of using language appropriate to informal or conversational speech and 
writing), jargon (words and expressions characteristic of a particular trade, profession, or 
pursuit), dialect (nonstandard subgroup of a language with its own vocabulary and 
grammatical features.  Concrete diction consists of specific words that describe physical 
qualities or conditions.   Abstract diction refers to language that denotes ideas, emotions, 
conditions, or concepts that are intangible: e.g., impenetrable, incredible, inscrutable, 
inconceivable, or unfathomable.  Denotation is the exact, literal definition of a word 
independent of any emotional association or secondary meaning. Connotation is the implicit 
rather than explicit meaning of a word and consists of the suggestions, associations, and 
emotional overtones attached to a word. 

Contrast (Antithesis) 
Writers often use contrasts, or oppositions, to elaborate ideas. Contrasts help writers to 
expand on their ideas by allowing them to show both what a thing is and what it is not. Take, 
for instance, images of light and darkness: a reader may better appreciate what it means to 
have light by considering its absence--darkness. 

 
Elegiac, elegy 
An elegy is work (of music, literature, dance, or art) that expresses sorrow. It mourns the loss 
of something, such as the death of a loved one. 
 
Enumeratio 
Figure of amplification in which a subject is divided into constituent parts or details, and may 
include a listing of causes, effects, problems, solutions, conditions, and consequences; the 
listing or detailing of the parts of something. 

 

Ethos 
Ethos is the characteristic spirit or ideal that informs a work. In The Country of the Pointed 
Firs by Sarah Orne Jewett, for instance, the ethos of the work is derived from the qualities of 
the inhabitants, who are described as both noble and caring. Ethos also refers more generally 
to ethics, or values. In rhetorical writing, authors often attempt to persuade readers by 
appealing to their sense of ethos, or ethical principles. 
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Euphemism 
A euphemism is a mild or pleasant sounding expression that substitutes for a harsh, 
indelicate, or simply less pleasant idea. Euphemisms are often used to soften the impact of 
what is being discussed. For example, the word "departed" is a euphemism for the word 
"dead," just as the phrase "in the family way" is a euphemism for the word "pregnant." 

 
Exigence 
An event that prompts a speaker or an author to speak or write at a particular time about a 
particular, specific topic. Example: The attack on the World Trade Towers on Sept. 11 was 
the exigence for a speech given by President Bush. 
 
Expletive 
Figure of emphasis in which a single word or short phrase, usually interrupting normal 
speech, is used to lend emphasis to the words on either side of the figure. Example: “The 
strength of America’s response, please understand, flows from the principles upon which we 
stand.” ~ Rudy Giuliani 
 
Exposition 
The word "exposition" refers to writing or speech that is organized to explain. For example, if 
the novel you read involves a wedding, your exposition might explain the significance of the 
wedding to the overall work of literature. 

 
Fiction 
The word "fiction" comes from the Latin word meaning to invent, to form, to imagine. Works 
of fiction can be based on actual occurrences, but their status as fiction means that something 
has been imagined or invented in the telling of the occurrence. 

 
Figurative language 
Figurative language is an umbrella term for all uses of language that imply an imaginative 
comparison. For example, "you've earned your wings" is a figurative way to say, "you've 
succeeded;" it implies a comparison with a bird who has just learned to fly. Similes, 
metaphors, and symbols are all examples of figurative language. 

 
Foreshadowing 
Foreshadowing is a purposeful hint placed in a work of literature to suggest what may occur 
later in the narrative. For instance, a seemingly unrelated scene in a mystery story that 
focuses on a special interest of the detective may actually foreshadow the detective's use of 
that expertise in solving the mystery. 

 
Form 
Another word for genre or type of text (essay, poem, journal, editorial, letter, short story, etc.) 
 
Grammar 
Grammar is a set of rules that specify how a given language is used effectively. 

 
Hyperbole 
Hyperbole is a figure of speech in which exaggeration is used to achieve emphasis. 
The expressions, "my feet are as cold as an iceberg" and "I'll die if I don't see you 
soon," are examples of hyperbole. The emphasis is on exaggeration rather than literal 
representation. Hyperbole is the opposite of understatement. 
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Image, imagery 
An image is a mental picture that is conjured by specific words and associations, but there 
can be auditory and sensory components to imagery as well. Nearly all writing depends on 
imagery to be effective and interesting. Metaphors, similes, symbols, and personification all 
use imagery. 

 
Immediate Audience 
An audience that is physically present during a speech or the direct, intended recipient of a 
speech, letter, critique, etc. 
 
Inductive reasoning 
Reasoning from specific to general. See more detailed explanation and examples under 
Argumentative Structure and Definitions 

 

Irony, ironic 
Irony occurs when a situation produces an outcome that is the opposite of what is expected. In 
Robert Frost's poem "Mending Fences," for instance, it is ironic that the presence of a barrier-
-a fence--keeps a friendship alive; Frost's observation that "Good fences make good 
neighbors" is both true and ironic. Similarly, when an author uses words or phrases that are in 
opposition to each other to describe a person or an idea, an ironic tone results. For example, in 
The Yellow Wallpaper by Charlotte Perkins Gilman, when the speaker says that "I am glad my 
case is not serious!" the reader--who is also aware just how "serious" her case is--is aware of 
the irony of the statement. 

 
Litotes (LY-toh-teez, from the Greek word for “simple” or “plain”) 
A figure of thought in which a point is affirmed by negating its opposige; a special form of 
understatement, where the surface denial serves, through ironic contrast, to reinforce the 
underlying assertion. For example: “He’s no fool” implies that “He is wise,” “Not 
uncommon,” means “frequent.” 
 
Logos 
The word "logos" refers to the use of reason as a controlling principle in an argument. In 
rhetorical writing, authors often attempt to persuade readers by appealing to their sense 
of logos, or reason. 

 
Mediated Audience 
An audience that is not physically present at the time of a speech but that is affected by the 
speaker’s message. 
 
Metaphor 
A metaphor is a figure of speech in which two unlike things are compared directly, usually for 
emphasis or dramatic effect. For instance, the observation that "she lived a thorny life" relies 
on an understanding of how dangerous and prickly thorns can be. In an extended metaphor, 
the properties of a single comparison are used throughout a poem or prose work. For 
example, if you call government "the ship of state," you could extend the metaphor by calling 
industry and business the "engines" of this ship, and by calling the citizens of the state 
"passengers" of the ship. 
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Metonymy 
Metonymy is a figure of speech in which something is referred to by using the name of 
something that is associated with it. For example, a crown is associated with royalty, and 
is often used as a metonym for royal authority ("The edict issued today by the Crown 
forbids grazing in the commons."). 

 
Mood 
Mood is the prevailing or dominant feeling of a work, scene, or event. The opening scene 
of Macbeth in which three witches are center stage, for instance, sets a mood of doom and 
tragedy for the first act of the play. Mood is similar to atmosphere. 

 
Non Sequitur 
Logical fallacy in which claims, reasons, or arguments fail to connect logically; one point 
does not follow from another. 
 
Onomatopoeia 
Onomatopoeia is an effect created by words that have sounds that reinforce their meaning. 
For example, in the sentence, "The tires screeched as the car zoomed around the corner," the 
words "screeched" and "zoomed" are onomatopoetic because the sounds they make when 
spoken are similar to the sounds the car makes when performing these actions. 

 
Overview 
An overview is a brief summary of a whole work. 
 
Oxymoron 
An oxymoron combines two contradictory words in one expression. The results of this 
combination are often unusual or thought provoking. For instance, if you praise a child for 
her "wild docility," in essence you change the separate meanings of the words "wild" and 
"docility" and create a new, hybrid image. 

 
Pacing, or narrative pacing 
Pacing is the speed of a story's action, dialogue, or narration. Some stories are told slowly, 
some more quickly. Events happen fast or are dragged out according to the narrator's 
purpose. For example, "action movies" are usually fast paced; when their pacing slows, the 
audience knows that the section is being given special emphasis. 

 
Paradox 
A paradox is a seeming contradiction that in fact reveals some truth. For example, 
the paradoxical expression, "he lifted himself up by his bootstraps," suggests a 
physical impossibility, and thus communicates a truth about the enormity of the 
person's achievement. 

 
Parody 
Parody is an effort to ridicule or make fun of a literary work or an author by writing an 
imitation of the work or of the author's style. 

 
Pathos 
Pathos is a sympathetic feeling of pity or compassion evoked by an artistic work. In rhetorical 
writing, authors often attempt to persuade readers by appealing to their sense of pathos, or 
their emotions. 
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Person 
Person is a grammatical term that describes the relationship of a writer or speaker to an 
audience by examining the pronouns that are used. Depending on the choice of 
pronouns, narration is said to be written in first person (I, we), second person (you, both 
singular and plural), or third person (he, she, it, they). 
 
Persona 
Persona is the character created by the voice and narration of the speaker of a text. The term 
"persona" implies a fictional representation or an act of disguise (that the speaker is not 
the author, but a created character). 

 
Personification 
Personification is a figure of speech in which ideas or objects are described as having human 
qualities or personalities. For example, in the sentence, "The saddened birch trees were bent 
to the ground, laden with ice; they groaned and shivered in the cold winds," the trees are 
personified, or represented as capable of human emotion. 

 

Point of view 
The particular perspective from which a story is told is called the point of view. Stories may 
be told from the point of view of specific characters or a narrator. The narrator, in turn, may 
be a subjective narrator (who may or may not be involved in the story), or an all-knowing 
(omniscient) narrator. (An omniscient narrator can tell you everything about the characters-
-even their inner feelings and thoughts.) Examining the person of the pronouns used can 
further describe point of view. Some literary works blend different point of view for 
emphasis and experimentation. 
 
Prosody 
The study of sound and rhythm in poetry. 
 
Protagonist  
The central character of a drama, novel, short story, or narrative poem.  Conversely, the 
antagonist is the character which stands directly opposed to the protagonist. 
 
Pun 
A pun is a play on words. A pun is created by using a word that has two different meanings, 
or using two different words with similar meanings, for a playful effect. Shakespeare uses 
puns extensively in his plays; in Hamlet, for instance, Hamlet says he is "too much in the 
sun," making use of the meaning of the word "sun" and stressing his role as a "son" 
simultaneously. 

 
Purpose (Author’s purpose) 
What the author/speaker wants the audience to feel while reading/listening; what the 
author/speaker wants the audience to do after reading/listening. 
 
Qualifier 
Words or phrases that limit the scope of a claim. For example: usually, in a few cases, 
sometimes, etc. 
 
Repetition 
Repetition is the reiteration of a word or phrase for emphasis. 
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Rhetoric, rhetorical purpose 
Rhetoric is the art and logic of a written or spoken argument. Rhetorical writing is purposeful; 
examples of rhetorical purposes include to persuade, to analyze, or to expose. The lines 
between purposes, strategies, and devices are blurry. To accomplish a rhetorical purpose, a 
writer develops a rhetorical strategy, and then uses rhetorical devices to accomplish the goal. 
Consider shelter as an example. If your purpose in constructing a shelter is to protect you from 
inclement weather, one strategy for doing this might be to build a house (other strategies might 
involve a tent or a cave, for instance). Devices would be the choices that you make as you build 
the house, such as whether to use wood or bricks, the number and location of doors and 
windows, and so on. 

 
In the same way, to achieve a purpose in writing you need a strategy and devices. To use a 
more literary example, when arguing to persuade the world that Americans deserved to be 
independent from England (rhetorical purpose), the writers of the Declaration of 
Independence refused to recognize Great Britain's legislative authority (rhetorical strategy). 
To achieve this in their prose, the writers used syntax (rhetorical device) that presented all 
Americans as adhering to one idea ("We the People ... ") and diction (rhetorical device) that 
affirmed their right to be independent ("self-evident" and "endowed by their Creator"). 
 
Rhetorical, or stylistic, devices 
Rhetorical, or stylistic, devices are the specific language tools that an author uses to carry out 
a rhetorical strategy, and thus achieve a purpose for writing. Some typical language devices 
include allusion, diction, imagery, syntax, selection of detail, figurative language, and 
repetition. 

 
Rhetorical question 
A rhetorical question is a question that is asked for the sake of argument. No direct answer 
is provided to a rhetorical question; however, the probable answer to such a question is 
usually implied in the argument. 

 
Rhetorical, or narrative, strategy 
A strategy is a plan of action or movement to achieve a goal. In rhetoric or writing, 
strategy describes the way an author organizes words, sentences, and overall argument in 
order to achieve a particular purpose. 
 
Rhyme  
The repetition of sounds in two or more words or phrases that appear close to each other in a 
poem. End rhyme occurs at the end of lines; internal rhyme, within a line.  Slant rhyme is 
approximate rhyme.  A rhyme scheme is the pattern of end rhymes. 

 

Satire 
To satirize is to ridicule or mock ideas, persons, events, or doctrines, or to make fun of human 
foibles or weaknesses. "A Modest Proposal" and Gulliver's Travels, both by Jonathan Swift, 
are satires of particular people and events of his time. 

 
Selection of detail 
The specific words, incidents, images, or events the author uses to create a scene or narrative 
are referred to as the selection of detail. 
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Setting  
The time and place in which events in a short story, novel, play, or narrative poem take place. 
 
Shift or turn  
Refers to a change or movement in a piece resulting from an epiphany, realization, or insight 
gained by the speaker, a character, or the reader. 
 
Simile 
A simile is a commonly used figure of speech that compares one thing with another using 
the words "like" or "as." For example, the sentence, "He drank like a camel, he was so 
thirsty," contains the simile "like a camel." 

 
Sound devices  
Stylistic techniques that convey meaning through sound.  Some examples of sound devices are 
rhyme (two words having the same sound), assonance (repetition of similar vowel sounds), 
consonance (repetition of consonant sounds in the middle or at the end of words), alliteration 
(words beginning with the same consonant sound), and onomatopoeia (words that sound like 
their meaning). 

 
Structure  
The framework or organization of a literary selection.  For example, the structure of fiction is 
usually determined by plot and by chapter division; the structure of drama depends upon its 
division into acts and scenes; the structure of an essay depends upon the organization of ideas; 
the structure of poetry is determined by its rhyme scheme and stanzaic form. 
 
Speaker 
The speaker is the narrator of a story, poem, or drama. The speaker should not be confused 
with the author, who creates the voice of the speaker; the speaker is a fictional persona. 

 
Style  
The writer’s characteristic manner of employing language. 
 
Syllogism 
A syllogism is a form of deductive reasoning in which pieces of evidence are used to create 
a new conclusion. For instance, the sentence, "All children are imaginative; Sam is a child; 
therefore Sam is imaginative," employs deductive reasoning and is a syllogism. 

 
Symbol 
A symbol is something that stands for something else. The American flag, for instance, is a 
symbol of the United States. Literary symbols often refer to or stand for a complex set of 
ideas; the moors in Wuthering Heights, for instance, symbolize the wild and complex 
relationship of Catherine and Heathcliff. 

 
Synecdoche (metonymy) 
A form of metaphor.  In synecdoche, a part of something is used to signify the whole: e.g., 
“All hands on deck.”  Also, the reverse, whereby the whole can represent a part, is 
synecdoche: e.g., “Canada played the United States in the Olympic hockey finals.”  Another 
form of synecdoche involves the container representing the thing being contained: e.g., “The 
pot is boiling.”  In one last form of synecdoche, the material from which an object is made 
stands for the object itself: e.g., “The quarterback tossed the pigskin.”  In metonymy, the 
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name of one thing is applied to another thing with which it is closely associated: e.g., “I love 
Shakespeare.” 
 
Synonym 
A word that has the same, or nearly the same, meaning as another word is called a synonym. 
For example, funny is a synonym for laughable; big for large; secret for hidden; silly for 
ridiculous. 
 
Syntax 
Syntax refers to the way words are arranged in a sentence. For example, the following two 
sentences share a similar meaning, but have different syntax, or word order: "The big blue 
sky beckoned her" essentially says the same thing as "She was beckoned by the big blue 
sky." 

 
Tension 
Tension, in a work of literature, is a feeling of excitement and expectation the reader 
or audience feels because of the conflict, mood, or atmosphere of the work. 

 
Texture 
Texture describes the way the elements of a work of prose or poetry are joined together. It 
suggests an association with the style of the author--whether, for instance, the author's prose is 
rough-hewn (elements at odds with one another) or smooth and graceful (elements flow 
together naturally). 

 
Theme 
The theme of a work is usually considered the central idea. There can be several themes in a 
single work. In The Woman Warrior, for instance, Maxine Hong Kingston includes 
endurance, loyalty, bravery, intelligence, fortune, and risk as themes variously treated and 
dramatized. 

 

Tone (attitude) 
Tone, which can also be called attitude, is the way the author presents a subject. An author's 
tone can be serious, scholarly, humorous, mournful, or ironic, just to name a few examples. 
A correct perception of the author's tone is essential to understanding a particular literary 
work; misreading an ironic tone as a serious one, for instance, could lead you to miss the 
humor in a description or situation. 

 
Understatement/Litotes 
When an author assigns less significance to an event or thing than it deserves, the result is an 
understatement. For example, if a writer refers to a very destructive monsoon as "a bit of 
wind," the power of the event is being deliberately understated. 

 
Voice 
How the speaker of a literary work presents himself or herself to the reader determines that 
speaker's unique voice. For example, the speaker's voice can be loud or soft, personal or cold, 
strident or gentle, authoritative or hesitant, or can have any manner or combination of 
characteristics. 

 
Voice is also a grammatical term. A sentence can be written in either active or passive voice. 
A simple way to tell the difference is to remember that when the subject performs the action 
in the sentence, the voice is active (for example, "I sent the letter"); when the subject is acted 
upon, the voice is passive (for example, "The letter was sent by me."). 
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Syntax Terms 

Sentence Patterns: 

 A declarative sentence makes a statement: e.g., “The king is sick.” 

 An imperative sentence gives a command: e.g., “Cure the king!” 

 An interrogative sentence asks a question: e.g., “Is the king sick?” 

 An exclamatory sentence provides emphasis or expresses strong emotion: e.g.,  

 “The king is dead! Long live the king!” 

 A simple sentence contains one independent clause: e.g., “The singer bowed to her 
adoring audience.” 

 A compound sentence contains two independent clauses joined by a coordinating 
conjunction or by a semicolon: e.g., “The singer bowed to the audience, but she sang no 
encores.” 

 A complex sentence contains an independent clause and one or more subordinate 
clauses: e.g., “Because the singer was tired, she went straight to bed after the concert.” 

 A compound-complex sentence contains two or more independent clauses and one or 
more subordinate clauses: e.g., “The singer bowed while the audience applauded, but she sang 
no encores.” 

A Loose or Cumulative sentence makes complete sense if brought to a close before the actual 
ending: e.g., “We reached Edmonton that morning after a turbulent flight and some exciting 
experiences, tired but exhilarated, full of stories to tell our friends and neighbors.”  The 
sentence could end before the modifying phrases without losing its coherence. 

A Periodic sentence makes sense fully only when the end of the sentence is reached: e.g., 
“That morning, after a turbulent flight and some exciting experiences, we reached Edmonton.”  
(Tip:  the main idea is close to the period!) 

In a Balanced sentence, the phrases or clauses balance each other by virtue of their likeness of 
structure, meaning, or length: e.g., “He maketh me to lie down in green pastures; he leadeth me 
beside the still waters.” 

Juxtaposition is a poetic and rhetorical device in which normally unassociated ideas, words, or 
phrases are placed next to one another, often creating an effect of surprise and wit: e.g., “The 
apparition of these faces in the crowd:/Petals on a wet, black bough.” (“In a Station of the 
Metro” by Ezra Pound)  When two contrasting things--ideas, words, or sentence elements--are 
placed next to each other for comparison, a juxtaposition occurs. For instance, a writer may 
choose to juxtapose the coldness of one room with the warmth of another, or one person's 
honesty with another's duplicity. Juxtaposition sheds light on both elements in the comparison. 
 

Parallel structure (parallelism) refers to a grammatical or structural similarity between 
sentences or parts of a sentence.  It involves an arrangement of words, phrases, sentences, 
and paragraphs so that elements of equal importance are equally developed and similarly 
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phrased: e.g., “He loved swimming, running, and playing tennis.” Parallelism is a literary 
technique that relies on the use of the same syntactical structures, (phrases, clauses, 
sentences) in a series in order to develop an argument or emphasize an idea. For example, 
in the declaration, "At sea, on land, in the air, we will be loyal to the very end," the 
parallel phrases at the beginning of the sentence emphasize the loyalty and determination 
of a group of people. 
 

Repetition is a device in which words, sounds, and ideas are used more than once to enhance 
rhythm and to create emphasis: e.g., “…government of the people, by the people, for the 
people, shall not perish from the earth.” (“Address at Gettysburg” by Abraham Lincoln). 

A Rhetorical Question is a question that requires no answer.  It is used to draw attention to a 
point and is generally stronger than a direct statement: e.g., “If Mr. Ferchoff is always fair, as 
you have said, why did he refuse to listen to Mrs. Baldwin’s arguments?” 

A Rhetorical Fragment is a sentence fragment used deliberately for a persuasive purpose or 
to create a desired effect: e.g., “Something to consider…” 

Natural order of a sentence involves constructing a sentence so that the subject comes before 
the predicate: e.g., “Oranges grow in California.” 

Inverted order of a sentence (sentence inversion) involves constructing a sentence so that the 
predicate comes before the subject: e.g., “In California grow the oranges.”  This is a device in 
which typical sentence patters are reversed to create an emphatic or rhythmic effect. 

 

Advanced Syntax Techniques 

 

Anaphora is the repetition of the same word or group of words at the beginning of successive 
clauses: e.g., “We shall fight on the beaches, we shall fight on the landing-grounds, we shall 
fight in the fields and in the streets, we shall fight in the hills.” (Winston Churchill) 

Asyndeton is a deliberate omission of conjunctions in a series of related clauses: e.g., “I came, 
I saw, I conquered.” (Julius Caesar) 

Chiasmus/Antimetabole is a sentence strategy in which the statement of ideas in the second 
clause is a reversal of the first: e.g., “Ask not what your country can do for you; ask what you 
can do for your country.” (John F. Kennedy) 

Polysyndeton is the deliberate use of many conjunctions for special emphasis—to highlight 
quantity or mass of detail or to create a flowing, continuous sentence pattern: e.g., “The meal 
was huge—my mother fixed okra and green beans and ham and apple pie and green pickled 
tomatoes and ambrosia salad and all manner of fine country food—but no matter how I tried, I 
could not consume it to her satisfaction.” 

Zeugma is the use of a verb that has two different meanings with objects that complement both 
meanings: e.g., “He stole both her car and her heart that fateful night.” 

 


